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Learning Outcomes 

On completing this course you will be able to: 

 reflect on the unique situation and conditions concerning foreign national detainees, and the 

influence this has on communication needs in prisons and detention facilities 

 critically evaluate the provisions for language acquisition training in your working 

environment 

 understand how LBB tools can be used in practice, and assess their practical merits 

 identify in detail various problems and solutions regarding language acquisition training with 

foreign national detainees and prison staff 

 discuss the implications of different learning styles and teacher roles in using LBB tools 

 identify the scope for exploiting LBB tools in various different contexts, using different 

materials, and building on existing material 

 

Blended-Learning 

 

As a blended-learning course, Multilingualism in Prison: Teaching Languages Behind Bars gives 

you the opportunity to learn in your own time, with the requirement that you attend a 3-day 

residential training.  Some aspects of this module are required to be completed as part of this 

residential course, and are identified with a ‘group-work’ symbol (left).  You are encouraged to 

prepare for these activities in advance, looking through the tasks and completing the necessary 

preparation material. 

 

LBB Community Platform 

You are encouraged to join the LBB Community Platform, currently hosted through Facebook, where 

you will be able to share some of your reflections and answers, and get to know those involved in 

the training, prior to joining the 3-day residential training.  Visit the website www.lbb-project.eu for 

details and access. 

 

Adaptability within the Training Centre 

The material within this module is based on the English-speaking literature and largely reflects 

the situation in the UK, along with international perspectives from organisations such as the 

United Nations.  However, training centres are encouraged to bring in their own material and of 

course participants are expected to be able to engage in context-based discussion on the 

situations in their own countries and institutions. A sample of 8 assessment questions are 

included in the annex, should a training centre wish to include assessed written work as a part of 

the course they are offering. 

http://www.lbb-project.eu/
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 Introduction and Preparatory Reflection 

To ensure a good starting point for the course, and to prepare for the group training session, we 

would like to introduce you to the themes of the course, and give you the opportunity to reflect a 

little bit on your experience and expectations. 

LBB - Languages Behind Bars - started life as a European-funded project under the Lifelong 

Learning Programme in 2012.   Its goal was to tackle the issue of communication in multilingual 

prisons and secure detention centres through capitalising on the role and potential both of 

educational activities within the regime and of professional staff training and development 

opportunities, helping both prison staff and foreign national inmates to communicate basic things 

in a common language, and encouraging a better cultural understanding of each other through the 

use of context-relevant educational and training material. 

This current training course – Multilingualism in Prisons: Teaching Languages Behind Bars - is not 

however just concerned with a new tool or approach to learning.  This course is concerned with the 

broader issues surrounding communication and language in prison, and how this can be addressed 

through education and training.  It brings in those tools and materials developed through the LBB 

project into a broader context and it encourages you to think of creative ways to promote positive 

communication through education and training. 

The course will begin by looking at the background to foreign national detention.
1
  We look at the 

problems they face, and the problems they might present in terms of language and communication, 

and how this is addressed in policy and practice.  We also look at the problems faced by different 

categories of prison staff, and how their situation also calls for changes in the way language and 

communication training is addressed.   We then go on to look at the basic rationale and 

justification for language acquisition training in prisons.  You should expect to have to think about 

how to evaluate the concrete training needs and demands in your working context, as well as 

explore the various needs and motivations of the learner target groups. 

After this first module you should have a good knowledge of the problems associated with 

communication in prison, a good understanding of the need for better language training in prisons, 

and – hopefully – a belief that something can and should be done to address these challenges.  In 

the next part of the course you will look more in depth at the LBB tools themselves, looking at the 

background and context to the project in which LBB was developed, a detailed look at the materials 

themselves.  You will explore different methodologies and approaches to using the tools, and be 

encouraged to engage with new ideas to find ways to adapt the tools to your own working context. – 

                                                             
1 We use the term foreign national to refer to those in prison who are not a citizen of the country in which the 

prison is located.  Foreign-national status is often used as a proxy for the target group of the LBB tools and 

materials – those who don’t speak the language of the country in which the prison is located.  Obviously 

there will be a number of foreign-national prisoners who do speak the language with varying levels of 

proficiency, and there will be those who are citizen of the country in question (i.e. a passport holder) who do 

not speak the language.  Nonetheless, the issue of language and communication problems in prison is often 

presented in terms of foreign-national prisoners, and many of the resources available on the topic use these 

terms of reference.  This course will do the same. 
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the LBB materials were designed to be used flexibly, taking into account the diverse and restrictive 

contexts in which they will be used. 

You will then look at the organisational issues associated with setting up an LBB course, or 

integrating into existing programmes, and with implementing and evaluating courses – both in 

terms of evaluating the success of the course, and evaluating the competence development of the 

learner. 

The course then goes on to explore some of the possibilities for identifying and integrating 

additional teaching resources, and to look at ways to develop new approaches and strategies for 

implementing communication courses with LBB, and how to go forward with and expand LBB in the 

future. 

Here is the first group activity, which will act as a warm-up and ice-breaker at the group training 

session.  Have a look through the questions – you may wish to make some notes to bring along with 

you before starting the course. 

 

To start with, in groups please discuss the following: 

 

(i) What benefits does this course offer you as an educational professional?  What are the 

expected impacts? 

 

(ii) What experiences do you have teaching languages with foreign national prisoners?  What 

about prison staff?   

 

 

(iii) What are your learning goals?  Why have you decided to take this course? 

 

(iv) What other CPD (Continuing Professional Development) opportunities do you have?  What 

are your good experiences?  What are your bad experiences?  Based on your experiences, 

what recommendations would you have for the trainer on this course? 
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1 Foreign-Nationals and Multilingualism in Prisons 

As an introduction to the topic of foreign-nationals in detention, please watch the TEDx talk given 

by Femke Hofstee van de Meulen at TEDxBreda in 2012.  In this talk she discusses some of the 

problems faced by some of the 500,000 foreign nationals in prisons across the world – including a 

6
th

 of all European prisoners (according to 2012 data).   

 http://youtu.be/yIeYgk0qIDA.   

This is a fairly simple introduction to the topic of foreign nationals in prison, but we feel it is a good 

idea to make some initial notes on the types of problems that the speaker identifies.  After the 

video, makes notes on the following questions. 

 

 
1. What are the speaker’s main concerns about the situation of foreign national 

prisoners? 

2. To what extent are the situations that she describes comparable to those in your 

country or institution? 

3. What would you say are the greatest difficulties faced by foreign national detainees in 

your experience? 

 

1.1 Foreign-Nationals in Detention – an International Concern 

You have just looked at the issue of foreign national detainees from the personal, individual 

perspective of somebody, drawing on their experience working with this target group.  It is likely 

that you also have your own very strong opinions and beliefs concerning this, sometimes 

controversial, topic.  This module will encourage you to further your understanding of foreign 

national detention and the role of education – specifically language learning – in addressing this 

target group by looking at the issue from a range of alternative perspectives.  

You will now look at the topic from a national perspective, looking at a research study from the UK 

on the problems faced by foreign national detainees, and then from a more international 

perspective, drawing on a handbook from the UN highlighting the international concerns on the 

topic.  

An in-depth analysis of the situation regarding foreign national detainees can be found in your first 

reading by Singh (2004), which you can find online on the website of the UK’s Prison Reform Trust 

(link below).  This is a report on a study conducted throughout several UK prisons in the early 

2000s.  The research reached the discouraging conclusion that “there is little doubt that prison 

staff are generally unaware of the very distinct needs of foreign national prisoners, and that policy 

and practice provision is inconsistent and generally sub-standard” (Singh, 2004:8) 

http://youtu.be/yIeYgk0qIDA
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  Now please read the article here 

Read the article now and make notes on the problems regarding lack of information, immigration-

related problems, language-barriers, isolation, lack of preparation for release, lack of respect and 

racism and, other issues, and then try to answer the following discussion questions. 

 Please share your answers on the course community platform. 

 

 
1. How do you think this situation compares with that in your country? 

2. How do you think these problems could be addressed through education and training? 

3. What obstacles might you face when trying to address these problems? 

 

You may also be interested in the special mental health needs that may be associated with foreign 

nationals, which you can learn about a report by Rickford and Edgar (2005) which you can read 

here from page 115.  Please feel free to expand your notes on this topic, should you wish. 

The third reading in this unit is a section from the Handbook on Prisoners with Special Needs, 

published by the United Nations Office on Drugs and Crime (2009).  In thinking about what can be 

done to address the problems surrounding foreign national detainees, we should be aware that this 

topic is one that is recognised at international policy level.  It is not about a few interested people 

trying to make a small difference, but about a global policy problem.  Summarising their policy 

position, the United Nations state the following: 

 

Despite the high proportion of foreigners in prisons worldwide, and their special needs, in the majority of 

countries there are no policies or strategies in place to deal with foreign national prisoners. Taking into 

account the growing trend in foreign national prisoner numbers in many prison systems, there are urgent 

ethical and practical reasons to establish strategies that address the special needs of this group of 

prisoners: firstly to ameliorate the harmful effects of imprisonment in a foreign country and assist with 

resettlement, and secondly, to improve prison management. 

United Nations Office on Drugs and Crime, 2009:80) 

 

 Now please read Chapter 4 of the article here (pp79-101) 

Read this chapter and expand on your notes discussing the problems that foreign national 

detainees face.  

 

Look specifically at the recommendations from p98 to p101.  There is a section on ‘Linguistic 

Needs’ that recommends that prison administrations should do the following: 

http://www.prisonreformtrust.org.uk/Portals/0/Documents/going%20the%20distance%20-%20%20foreign%20national%20prisoners.pdf
http://www.prisonreformtrust.org.uk/Portals/0/Documents/Troubled%20Inside_Men%20report%20corrected.pdf
http://www.unodc.org/pdf/criminal_justice/Handbook_on_Prisoners_with_Special_Needs.pdf
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 To ensure that prison rules and regulations are available in written form in a number of 

languages corresponding to the nationalities most commonly represented in prisons and to 

provide foreign national prisoners with a copy on admission. To make available additional 

copies in the library. To explain them carefully to each prisoner in a language he or she 

understands, immediately after admission to prison and subsequently, as necessary.  

 To ensure that prison libraries hold an adequate number of books, periodicals and 

newspapers in a variety of foreign languages.  

 To facilitate communication between prisoners of the same nationality, taking into account 

security considerations and the wishes of the prisoners themselves.  

 To provide the opportunity for foreign prisoners to learn the language spoken in the country 

of imprisonment.  

 To ensure that interpreting is available during legal counselling, health care provision, 

disciplinary hearings and complaints procedures.  

 To allow prisoners to use their own language during prison visits and communications by 

letter and telephone.  

United Nations Office on Drugs and Crime, 2009:100 

 

However, the other recommendations may also have implications for education, and for language 

and communication training in particular.  How do you think that education and training could 

theoretically impact the realisation of these recommendations?  Draw upon on your practical 

experience and pragmatic understanding.  Please share your answers on the course community 

platform. 

 

1.2 Types of foreign national detainee 

“The term, foreign national prisoners, refers to prisoners who do not carry the passport of the 

country in which they are imprisoned. This term therefore covers prisoners who have lived for 

extended periods in the country of imprisonment, but who have not been naturalized, as well as 

those who have recently arrived” (United Nations Office on Drugs and Crime, 2009:79) 

However, the linguistic problems faced by foreign national prisoners or detainees may not be 

specific to this group, but may also affect naturalised ethnic and racial minorities.  As the UN 

report also claims, “the linguistic requirements of minority groups and indigenous peoples may be 

neglected, which can exacerbate their sense of isolation severely.  For example, there may not be 

copies of the prison rules and regulations in a language that they understand, they may not be 

provided adequate interpretation during disciplinary hearings, translation provided during prison 

activities/rehabilitation programmes may be inadequate or non-existent, and they may not be 

provided with reading materials in a language that they can understand” (United Nations Office on 

Drugs and Crime, 2009:61). 

It is important to bear in mind that the term ‘foreign national’ may be limiting when it comes to 

defining target groups in need of specific linguistic support or training, and the prevalence of this 
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target group may not be so easily identified in admission or population statistics.  However even 

within the group ‘foreign national prisoners’ or ‘foreign  national detainees’ there are diverse mixes 

of groups and individuals who may be detained for a range of different reasons, and who have their 

own individual connections to the country in which they are detained. 

It is possible to make a legal distinction between foreign national remand prisoners (not 

sentenced and awaiting trial), foreign national prisoners (serving a determinate or indeterminate 

sentence),   and foreign national detainees (detained under immigration laws, may be awaiting 

deportation after serving a prison sentence, or may be awaiting deportation unrelated to the 

criminal justice system). 

Please take this moment to remind yourself of the various different types of prisoner or detainee 

that might be affected by language barriers in your country or working context.  Research the legal 

differences between different groups of prisoners or detainees, and highlight any particular legal 

regulations that these groups may be subject to, and how this might affect their access to 

education and training. 

 

Group or Category of 

Prisoner / Detainee 

Legal status Effects on education and 

training 

   

   

   

   

 

 Types of prison and detention centre 

In addition to the differences that exist within prison and detention-centre populations, there are 

also stark differences between prisons and detention centres.  Different security categories, prisons 

for women, youth detention facilities, and remand prisons are some examples of the different 

environments which foreign-national detainees may find themselves in, and in which teachers and 

trainers work.  When needing to communicate in a prison environment, these differences become 

very important.  Contextual differences between these different institutions affect the instructions, 

the rules, the regime, and ultimately the communication needs.  These differences vary between 

jurisdictions, and so there can be no ideal typologies, however it is worth thinking about what these 

differences are in your own country, and what they mean for the communication needs of detainees. 
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1. In what way will communication needs differ between different types of foreign 

national detainee? 

2. In what way might general learning needs differ between different types of foreign 

national detainee? 

3. What kind of differences might a teacher or trainer expect to experience when working 

with foreign nationals in different types of prisons? 

4. Think about your own working environment.  What is the situation concerning foreign 

national detainees?  How do their situations differ from those of non-foreign national 

detainees?  How do these differences affect teachers and trainers? 

 

 

1.3 Not speaking the language 

Linguistic problems are a major source of disadvantage for foreign national detainees.  The 

inability to communicate, or to communicate effectively is a cause of frustration and emotional 

stress, and can exacerbate all of the other problems already faced by foreign national detainees.  A 

lack of knowledge about legal rights, access to consular assistance, ability to communicate 

physical and mental health concerns, exclusion from work opportunities or activities relating to 

education and training, possible difficulties maintaining contact with families (within the country 

or in other countries) and a general deprivation of contact with the outside world are all deeply 

affected by one’s ability to make oneself understood.  However, these special needs may not always 

be taken into consideration by prison staff, administrations or national authorities. 

This following extract is from the previous reading by Singh (2004:13).  You should already be 

familiar with it.  It describes some of the specific difficulties faced by foreign national detainees in 

the UK regarding language. 

 

Feltham and Wormwood Scrubs prisoners mentioned that filling in forms is a very important part of prison 

life and they felt disadvantaged in this respect because of their poor grasp of spoken or written English. The 

same groups complained about regularly ‘misunderstanding instructions’. Feltham prisoners knew nothing 

about the ‘Language Line’ telephone interpreting service available to every prison as it had never in their 

knowledge been used to speak to them or to their fellow prisoners. They commented that had they known, 

they would have asked staff to use it to speak to them.  Wormwood Scrubs and The Mount prisoners 

complained of inadvertently breaking rules as a result of communication problems. Prisoners in Holloway 

and Wormwood Scrubs mentioned how important ESOL (English for Speakers of Other Languages) classes 

were to them.  

Singh (2004:13).   

 Not understanding the rules 

When a prisoner or detainee does not understand the rules of the prison or detention centre, they 

may be confused and inadvertently become subject to sanctions and punishments.  Being 
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sanctioned or punished for an action where you are unaware of what you have done or why you are 

being punished may cause extreme distress and anxiety.  Can you imagine being shouted in a 

language you do not understand, being taken off somewhere without understanding why?  It is not 

unknown for foreign national detainees from countries with poorer human-rights records to have 

fear of physical – perhaps even fatal – penalties when they have not been led to understand 

otherwise. 

 

 Not aware of their rights 

When a prisoner or detainee is not aware of their rights, they are likely to miss out on these rights.  

Prison systems vary in different countries.  If a prisoner or detainee has any prior experience or 

incarceration either in their home country or elsewhere, they may have unrealistic expectations of 

their rights – either overestimating or underestimated what they are entitled to.  Being able to 

understand these rights is critical to being able to interact effectively with the prison or detention-

centre regime. 

 

 Difficulty interacting with staff and fellow detainees 

An interesting research paper by Peter Jan Honigsberg (2013) looks at the effects of isolation on 

inmates at the controversial US detention facility Guantanamo Bay.  Besides physical isolation, he 

comments on the effects of linguistic isolation.  He comments that “absence of meaningful human 

contact is a characteristic of isolation and a source of suffering caused by isolation” and identifies 

a “new and unique form of isolation, known as linguistic isolation or isolation by language 

barriers” (Honigsberg, 2013).   

The research paper can be accessed through the Social Science Research Network. 

 Now please read the article online here 

(A more condensed blog article on the website of The Economist discusses some of the implications 

of Honigsberg’s research paper.  Whilst this should be read for what it is – a blog, not a scientific 

paper – it does serve to remind us the extent to which language barriers can have an isolating 

effect on prisoners and detainees, and the effect that this can have on their overall emotional and 

psychological well-being.  The blog article can be accessed here).  Afterwards, answer the following 

questions to help you gather your thoughts on the topics covered so far. 

 

 
1. What examples can you find from your own experience of foreign-national 

detainees unable to speak or understand the local language?  In what way might 

this have affected them personally, and in the way they experienced their time in 

prison or detention. 

http://papers.ssrn.com/sol3/papers.cfm?abstract_id=2208749
http://www.economist.com/blogs/johnson/2013/04/language-prison
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2. In what ways do you think that education and training could have a potential role 

in helping to address some of the problems faced by foreign-national detainees? 

3. Where do you think that responsibility lies for ensuring effective communication 

between individuals in prisons and detention centres?   

 

1.4 Prison Staff 

No form of communication can be unilateral.  The purpose of communication is for one party to 

convey information or ideas for another party, and for this party to receive the information, perhaps 

then responding with further information.  Where no means exist for facilitating communication, 

then ideas or information cannot be conveyed, meanings cannot be perceived, and relations cannot 

be established or maintained.  That is to say, foreign national detainees are only one party to the 

communication process.  The other party may often be a member of staff within the prison – 

security staff, social workers, educational staff, administrative staff, probation staff and legal 

professionals, to name but a few.   

 

Positive communication = Positive consequences 

It is true that positive communication leads to positive consequences.  Consider the following 

examples from France: 

(i) Around twenty staff members at the Gradignan Detention Centre, located in a small urban 

community of Bordeaux, received Bulgarian language training using LBB tools.  The 

participants, including guards and officials, doctors, probation officers and social workers, 

all emphasised the usefulness of these LBB materials.  Their main benefit derives from 

their’ relevance to the day-to-day work of Prison Administration personnel and to the real-

life situations with which they are directly confronted.  One of the prison guards was 

particularly amazed at what happened after being able to communicate basic words such 

as “hello” and “thank you” in Bulgarian to a Bulgarian inmate. The inmate became more 

respectful and more cooperative knowing that the guard had tried to speak his language – 

it was just a symbolic gesture, but had a positive effect on the dynamics of their 

interaction. 

 

(ii) Unrelated to LBB, a teacher started working in a prison in France.  From the beginning he 

was addressing the inmates with the title Monsieur  (Mister).  The guards did not like this, 

and said that the teacher should not talk to them like this, but rather just refer to them by 

their family name, as was common on the wing.  The teacher persisted, however, with this 

more respectful address.  After some months, the guards noticed how the inmates were 

behaving more cooperatively with the teacher, and treating them with more respect.  

Gradually, the guards started to adopt this more respectful address, realising it had an 

impact on how the inmates spoke back to them.  It is now common practice in this prison 
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to use the formal address, and the relationship dynamics between the staff and the 

inmates has improved. 

 

Activities and Types of staff 

A UK-based careers website, available here, describes some of the typical work activities of a 

prison officer: 

 performing security checks and search procedures; 

 supervising prisoners, keeping an account of those in your charge and maintaining proper 

order; 

 supervising visits and carrying out patrol duties; 

 escorting prisoners; 

 assisting in prisoner reviews; 

 advising and counselling prisoners and making sure they have access to professional help 

if needed; 

 employing authorised physical control and restraint procedures where appropriate; 

 taking care of prisoners’ property; 

 being aware of prisoners’ rights and dignity and their personal responsibility; 

 providing appropriate care and support for vulnerable prisoners and those at risk of self-

harm; 

 promoting anti-bullying and suicide prevention policies; 

 taking an active part in rehabilitation programmes, including workshops; 

 assessing and advising prisoners; 

Adapted from Graduate Prospects Ltd, 2014 – www.prospects.ac.uk  

 

Imagine 4 or 5 of these situations, perhaps from your own experience, in the context of working with 

a foreign-national prisoner or detainee who does not speak or understand the language of the 

prison officer.  Try to imagine the possible communication goal, the experience of the prisoner or 

detainee, the experience of the prison officer, and the potential outcomes of the situation.  Here is a 

suggestion for the first one: 

 

Performing security checks and search procedures 

Communication Goal Asking the prisoner / detainee to empty their 

pockets, and informing them that their cell is to 

be searched as part of a normal scheduled 

security check 

http://www.prospects.ac.uk/prison_officer_job_description.htm
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Experience of the prisoner / detainee I could hear the prison officer shouting in other 

cells for the previous 15 minutes.  They come into 

the cell and are pointing at my trousers and 

turning things over in their cell. I am confused.  

Have I done something wrong? Are they looking 

for something specific? The prison officer is 

shouting at me, repeating something over and 

over.  They are really frustrated and I just don’t 

know how to respond because I am scared of 

making the situation worse.  Are they going to 

take me somewhere?  Isolation? Worse?   

Experience of the prison officer I’ve spent the last 15 minutes trying to search 

these cells, but none of them understand what I 

want.  “Just empty your pockets” I keep saying.  

“It’s ok. This is just a scheduled security check. 

Please stand over here”. I am repeating it over and 

over again, but they just look at me blankly.  

This guy is the same. It’s making my job 

impossible, and I’ve still got another 22 cells to 

get through before the shift change.  I have not got 

the patience to deal with this! 

Possible outcomes The prisoner / detainee’s pockets are forcibly 

emptied.  Things are moved around in the cell.  

The officers make notes on a clipboard and leave 

the cell, locking it behind them.  The officer 

continues his duties, more frustrated and with 

little patience.  The prisoner / detainee has no idea 

what happens next, and sits there, waiting. 

  

Prisons employ a range of staff that have day-to-day contact with prisoners and detainees.  

Different countries will have different systems requiring different types of staff, so you should be 

careful to consider things from the context of your institution.  Taking a UK perspective, the HM 

Prison Service describe a number of core functions, and the types of background that these 

functions require.   

 Now please read the staff descriptions here 

As you will see, the website discusses the following categories of staff: 

 Prison officer 

 Forensic psychologist 

 Instructional officers 

 Healthcare 

 Chaplaincy 

https://www.gov.uk/government/organisations/hm-prison-service/about/recruitment
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 Operational support 

 Catering, building and allied trades 

 Managerial 

 Administration 

 

 

1. What other kinds of communication are these staff members likely to have with 

foreign-national prisoners or detainees? 

2. What impact could misunderstandings with these staff members have on 

prisoners or detainees personal experience and situation? 

3. How could these staff members be negatively affected by miscommunication 

with prisoners or detainees? 

 

 

Training and Professional Development 

This following is an extract from Singh (2004), which we looked at previously.  It discusses the 

problem of staff being poorly trained to deal with the unique problems of foreign-national prisoners 

and detainees. 

 

Training implications - Staff in most prisons expressed concern at their lack of knowledge about how to 

address the major problems facing foreign national prisoners. It is also something that has become clear as 

a result of numerous requests to Wandsworth staff, from prisons across the country, for advice on work with 

foreign national prisoners.  Clearly, there is scope for a range of training to be provided, covering, for 

example, the main concerns of foreign national prisoners, working with the Immigration Service, group work 

skills, strategy development, and responding to particular needs. However, it seems more appropriate to first 

agree guidelines and standards on foreign national work, and to then develop a training strategy centred on 

the demands that would be made on prison-based staff as a consequence. Once guidelines and standards 

on foreign national work are developed, it would seem appropriate for training guidelines to be issued from 

Prison Service Headquarters and Training Services. 

Two points can be made at this stage: first, joint training delivered by prison-based staff and outside 

specialists together, seems important. The prison-based staff (preferably including uniformed staff) can 

provide knowledge of the establishment’s culture as well as local understanding, experience and credibility. 

Meanwhile, outside specialist trainers can provide wider knowledge and experience (e.g. of developments on 

a national scale, the workings of the Immigration Service, the theoretical underpinning of the model and 

wider debates about immigration issues in this country) .  

 Singh (2004:36) 
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Next is an extract from the United Nations Office on Drugs and Crime handbook ‘The Prison System: 

Criminal Justice Assessment Toolkit’, meant to assist policy makers in assessing whether minimum 

standards are being met in regard to a range of factors across the prison system.  On discussing 

staff in prison, they comment the following: 

 

Adequate and well-trained personnel are essential for the efficient management of any organisation. They 

are fundamental to good management in prisons. Prison management is about the management of people – 

from the very vulnerable to the very dangerous. Personnel responsible for the daily administration of prisons, 

and daily contact with a group of persons with diverse problems and requirements, need to have very special 

skills and training, to ensure that security and safety is provided, while prisoners are treated humanely and 

cared for according to their individual needs.  

Unfortunately, however, the status of prison staff is very low in most countries. Little attention is given to 

their proper recruitment and training. A large majority will not have sought a career in the prison service in 

particular, e.g. they might be former military personnel, people who have been unable to find other 

employment, etc. Their salaries are normally quite inadequate, which contributes to dissatisfaction and 

corrupt practices. If the prison service is within the Ministry of Interior, however, and have military status, 

then they might have a range of additional privileges, as well as comparatively higher salaries. These are 

some of the key reasons for resistance to the transfer of the responsibility of the system from the Ministry of 

Interior to the Ministry of Justice. An assessor who is confronted with such a system might want to inquire 

into the details of staff salaries and privileges, to assess the obstacles standing in the way of a transfer to 

a civil authority and investigate how these obstacles may be overcome. Looking at staff recruitment and 

training practices is likely to be an essential component of most assessment missions, seeking to develop 

prison reform programmes. 

United Nations Office on Drugs and Crime (2006: 35) 

 Please go to the full article online here 

The excerpt above is taken from ‘Section 6.4: Personnel’ on p35.  Following this is a list of 18 

assessor’s questions, covering a range of topics from organisational functions through to training 

provisions.  You should try to answer these questions from the perspective of the institution where 

you work at.  Do not forget that prison staff involves all personnel, and not only guards. 

When you have finished, you might like to share your thoughts more generally on the situation of 

prison staff in your institution. 

 

1.5 Interim Review 

So far in this module you have looked at a range of problems that exist in the context of working 

with foreign-national prisoners and detainees.   

http://www.unodc.org/documents/justice-and-prison-reform/cjat_eng/1_Prison_%20System.pdf
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You should now try to summarise the problems faced by foreign national prisoners and detainees, 

and the challenges presented by foreign national prisoners and detainees, and decide the role 

that training and education can play in addressing some of these difficulties. You should discuss 

your ideas in small groups at the residential training, and create a presentation of your findings. 

 

Also, try to answer these review questions.  Bring you answers to the residential training and 

discuss them with your colleagues. 

 
1. What are the possibilities for education and training of staff in your institution? 

2. In what way might general learning needs differ between different types of foreign 

national detainee? 

3. What kind of differences might a teacher or trainer expect to experience when working 

with foreign nationals in different types of prisons? 

4. Think about your own working environment.  What is the situation concerning foreign 

national detainees?  How do their situations differ from those of non-foreign national 

detainees?  How do these differences affect teachers and trainers? 

 

1.6 Rationale and justification for language acquisition training in prisons 

with foreign-national detainees 

To begin this part of the module, you are presented with a problem.  A 2006 publication by the UKs 

HM Inspectorate of Prisons (Foreign national prisoner: a thematic review) presents interesting 

findings on the perspectives of staff and foreign-national prisoners on a variety of problems and 

their perceived seriousness. 

 Take a look at the publication, available online here. 

Look specifically at the results of in-depth interviews with foreign-national prisoners, on page 6.  

Foreign-national prisoners were asked about their problems and about how serious these problems 

were.  Of these problems, they were asked to identify the three biggest problems.  41% of 

respondents saw language as a problem area (see Table 2).  When asked to identify their 3 most 

serious problems, only 8% saw language and communication amongst these problems, although 

the report comments that of those 8%, 71% saw it as the most serious problem.  Education, you’ll 

notice was identified by only 2 people as a serious problem.   

What are we to make of this?    

One interpretation could be that language really is seen as a very serious problem by a small 

minority of those responding (although we must question if those who were able to participate in 

in-depth interviews could do so because of their language skills, and therefore whether they are 

truly representative of all foreign-national prisoners in this respect).  A second interpretation could 

be that those other problems - family contact, immigration, health, food, information about prison, 

legal services, respect, isolation, religion etc. – are themselves exacerbated by communication 

http://www.justice.gov.uk/downloads/publications/inspectorate-reports/hmipris/thematic-reports-and-research-publications/foreignnationals-rps.pdf
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problems, that language and communication is a meta-problem, and that the effects of being 

unable to communicate stand out greater in the minds of respondents than the language problem 

itself.  Indeed on p8 of the publication, it is reported that “language was associated with almost all 

other problems, particularly with isolation, information about the prison, legal services, food, immigration, 

health, respect, culture and ethnicity” (HM Inspectorate of Prisons, 2006:8): 

 

 “I have no English, nothing is explained and I can’t ask anything.”  

 “It was a big problem initially, but my English is improving. I don’t like using prisoners as 

interpreters; they tell your problems to others – this is why I am trying to learn English.”  

 “Turkish guys left in corner as can’t communicate. Association is split – people move towards 

people where language is more familiar.”  

 “I don’t understand the menu; don’t understand and can’t choose.” 

 “Foreign nationals who can’t speak English are often ignored or shouted at by staff, they do not 

understand that we cannot understand all that they say.”  

 “Every night I cry. I don’t speak the language and it is killing me little by little.”  

 “I am very depressed; there are no other Kurdish people here. There is no common language, so I 

communicate with Indian and Pakistani prisoners by sign language.” 

 

On p13 of the publication we see that language problems were seen as twice as prevalent by staff 

(81% compared to 41%) although the interviews were conducted with just under half as many 

staff respondents as prisoners (57 staff members compared to 121 foreign national prisoners). 

 

1.7 Evaluating Training Needs and Demands 

Conclusions that we can draw from the study presented above (based on this small sample from 

the UK) may include the following: 

 Foreign-national prisoners generally do not see language as an important issue 

 Foreign-national prisoners perceive serious problems in other areas, but these may be 

exacerbated by lack of communication skills 

 Foreign-national prisoners do not see education as a problem 

 Staff see language and communication as a problem 

 

Looking at your own working context, to what extent would you agree with these conclusions, and 

why (not)?  Discuss these findings in your group and prepare a mini-presentation.  Then, once 

everyone’s ideas have been presented, discuss as a group how this situation could perhaps be 

addressed in your different working contexts, with a focus on the role of teaching and training. 
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Current Provision 

Being able to argue the potential for new approaches to language acquisition training in prisons 

and detention centres with foreign nationals requires a critical evaluation of current provision for 

language learning. Education and training policies will vary between different countries, and 

between different institutions. 

A good practice example of a systematic and strategic approach to language can be found in a 

report entitled “Language Training and Support for Offenders and Staff in East of England 

Prisons”, which was produced as part of European funded Lifelong Learning Network LILAMA – 

Linguistic Policy for the Labour Market.   The report outlines some of the activities undertaken 

within the prisons to help promote more effective communication between staff and prisoner. 

 Now please read the report here 

In reading the report, please make sure your notes cover the activities that supported prisoner 

learning and communication, and the activities that supported staff learning and communication. 

 
1. Based on your understanding of the communication and educational needs of foreign 

national prisoners and detainees, and of the staff who work with them, please write a 

short evaluation of the activities discussed in the LILAMA report, noting what you think 

may be the potential shortfalls. 

2. Evaluate the provision of language and communication support tools in your own 

institution.   

 

 

Compare and contrast the provision of language and communication support tools in your 

institution with those of your colleagues’ institutions at the residential training.  What can you 

learn from your colleagues?  What are their experiences working of these different tools?  What 

conclusions can you reach about changes that should be made?  What recommendations could you 

make to decision makers about the provision of language and communication support tools? 

 

 

1.8 Concluding Exercises 

In the second part of this unit you have looked at the various reasons why communication and 

language acquisition training is a useful and necessary tool in the context of working with foreign-

national prisoners and detainees.  You have also explored some of the challenges that might be 

faced in trying to address this need, particularly related to the motivation of learners. 

 

http://www.lilama.org/uploads/documents/Language%20Training%20on%20East%20of%20England%20Prisons%20-%20UK.pdf
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Write 10 reasons (or as many as you can) outlining why you think that language –

acquisition training for staff and foreign national prisoners and detainees would be a 

useful in your working context.  Provide justification for these reasons in light of the 

potential challenges that might be faced. 
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2 Introducing the LBB tools – content, context and 

application  

This unit will be mainly delivered through the residential training course.  It will take a detailed 

look at the actual content of the LBB tools, and how they can be applied in the various contexts.  

You will have access to samples of the material that you can work with, and will be encouraged to 

critically evaluate this material, demonstrating ability to engage with it on a theoretical and a 

practical level. 

 

2.1 Project background 

LBB - Languages Behind Bars - started life as a European-funded project under the Lifelong 

Learning Programme in 2012.   Its goal was to tackle the issue of communication in multilingual 

prisons and secure detention centres through capitalising on the role and potential both of 

educational activities within the regime and of professional staff training and development 

opportunities, helping both prison staff and foreign national inmates to communicate basic things 

in a common language, and encouraging a better cultural understanding of each other through the 

use of context-relevant educational and training material. 

Not looking to replace existing and established language training or communication programmes in 

prisons, a toolkit of multi-lingual learning aids would add new, relevant tools and materials to 

complement and enhance existing services.  It would provide a clearly identifiable solution for 

engaging both foreign national prisoners and detainees and prison staff in education, training and 

development programmes, and would promote better communication and cultural understanding, 

help prevent unnecessary additional psychological and emotional stress, and facilitate more 

effective rehabilitation. It would stimulate enhanced cooperation amongst staff and foreign 

national detainees, and support more humane as well as more effective processes on a bi-lateral 

level. 

Prior to the project, work had been done already on improving communication between offenders 

and staff in a prison context.  The Prison Translator, a joint project between the Prisons of the 

Canton of Zürich and the European Prison Education Association (EPEA) provides an extensive and 

comprehensive list of relevant phraseology for various sections of prison life which can be 

translated into and between 22 international languages (see www.prisontranslator.eu).   Similarly 

the European project ELBEP “Eliminating Language Barriers in European Prisons through Open and 

Distance Education Technology” sought to break down communication barriers through second-

language instruction to prison personnel (see http://elbep.anadolu.edu.tr)    

The idea of the Languages Behind Bars project was to take the concept of these other initiatives 

further, that is to develop tools and materials for classroom-based foreign-language instruction 

with strong intercultural components that can be used to provide both staff and detainees with a 

common language of basic communication (be it the local language, or a relevant European 

http://www.prisontranslator.eu/
http://elbep.anadolu.edu.tr/
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language) geared to the communication needs of the prison population, whilst encouraging a 

greater cultural understanding of one-another and of their surroundings.  As a European-wide 

language-learning tool, Languages Behind Bars would establish a system whereby language and 

cultural skills can be practised and enhanced by inmates through written (and moderated) 

correspondence with inmates in partner countries, and would develop European consistent 

certification for prison staff to provide a clear benchmark for the inter-lingual and cross-cultural 

competence of staff working with foreign national offenders. 

As a project with a defined duration and finite resources, one of the key aims would be to establish 

a sustainable framework; a base-product that could be easily adapted to new languages, that was 

flexible enough to meet diverse and changing needs and contexts in European prisons and that had 

the support and backing of critical networks and associations. 

In line with these core objectives, the project resulted in a workbook, flash-cards and visual 

dialogue builders and audio practice material which, supported by a trainers’ guide - and the 

accredited trainers’ course that you are currently participating in - can continue to be used by 

professionals in prison education, as well as by those involved in the professional development of 

prison staff. 

 

 
You may find it useful to review the content of the Prison Translator and the ELBEP 

project and make notes on how you think these initiatives could address any of the 

needs that you have identified in your institution.  Could you use anything from these 

initiatives?  How and in what context? 

 

 

Discuss your findings in the group and share your ideas. 

 

2.2 Development, Piloting and Finalisation 

The project LBB coordinated by die Berater® in Vienna, Austria, with partners INSUP Formation, in 

Bordeaux, France, BUPNET in Göttingen, Germany, Prison Fellowship Bulgaria in Sofia, Bulgaria, 

Gevangenenzorg Nederland in Zoetermeer, Netherlands, and Seeds for Growth in London, UK, ran 

from October 2012 to March 2015.  The project, financed by the European Lifelong Learning 

Programme was mandated with developing a new communication and training tool for prisons and 

detention centres, whereby foreign national prisoners and detainees and prison staff would have 

the opportunity to communicate with each other in the context of the prison setting. 

An initial needs analysis helped to identify the core communication points in the prison setting that 

staff and foreign national prisoners and detainees felt were most relevant to their day-to-day lives, 

and on the basis of this a set of situational dialogues were developed, illustrated through 

attractive comic strips, with an accompanying set of worksheets and learning activities.  An initial 

methodological approach was adopted, around which these materials were based, and a trainers’ 
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meeting with prison teachers and trainers from across Europe was used as an opportunity to see 

how teachers and trainers would respond to the materials, and how they would be able to integrate 

them into their training.  Far from assuming that the developed materials would be immediately 

suitable for use in prison settings, prison teachers and trainers took the developed materials and 

found different ways to implement them in their teaching and training settings.  The result of this 

on-the-ground testing therefore allowed these materials to evolve into practical tools, compiled as 

finalised outputs of the Languages Behind Bars project, initially in English, French, German, Dutch 

and Bulgarian (with scope to include additional languages in the future) were made available to 

prison teachers and trainers as well as prison staff training professionals across Europe and the 

wider international community. 

 

2.3 Access and Overview 

The LBB tools consist of a workbook, a series of illustrated flashcards, visual dialogue builders and 

an ICT-based audio practice tool.   Below is a brief overview of the tools and their content. 

 You can access a sample of the tools through the LBB website: www.lbb-project.eu  

 

The workbook 

The workbook – similar to a conventional language learning ‘textbook’ – is a set of learning units 

designed to meet the communication needs in a prison context.  Ranging from giving personal 

information and talking about nationalities to giving and understanding prison-specific 

instructions and discussing rights and obligations in prison, this workbook can be used by both 

prisoners and staff looking to improve their ability to communicate with other people in prison.   

 

 

 

 

 

 

 

 

 

 

http://www.lbb-project.eu/
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The structure of the book enables its use both in classroom and training settings, but also for 

private learning.  Learners are encouraged to use the book to note down translations in their own 

language, to keep a record of words and phrases for practical reference.  

The workbook doesn’t only emphasise functional language, but exposes learners to a culture of 

positive interaction.  Dialogues between prisoners, detainees and staff are based around the 

conventions of polite conversation where terms such as “excuse me”, “please” and “thank you” are 

common practice.  Not only does this promote politeness and respect amongst prisoners and 

detainees when interacting with prison staff, but evidence from the piloting of the programme 

indicated very strongly that staff using polite terminology in the native languages of the prisoners 

and detainees with whom they are talking has a profound impact on the subsequent level of 

respect and cooperation. 

The workbook is based around the following units and goals: 

Unit  Unit Goals 

Unit 1: People, Identity and Nationality  Introduce yourself. 

 Politeness and basic greetings. 

 Talk about people and nationalities. 

 Identify some basic personal objects. 

Unit 2: Your Space  Talk about everyday items, places and activities. 

 Ask where things are. 

 Understand instructions. 

 Make basic requests. 

Unit 3: Health, Religion and Culture  Talk about illnesses and emergencies. 

 Understand doctor’s instructions. 

 Talk about religion, prayer and religious needs. 

Unit 4: Living Together  Talk about activities in the prison 

 Ask about education and training 

 Ask about contact with the outside world 

 Understand rules and sanctions 

Unit 5: What Next?  Communicate on the topic of release 

 Ask about probation and social support 

 Talk about work and accommodation 

 Understand the topic of deportation 

 

The workbook can be used in various contexts; as a tool in the classroom in the prison or detention 

centre, as a reference resource for prison staff in professional training programmes, and for self-

learning.  However, there is no requirement to follow the structure of the workbook.  Teachers and 

trainers can choose to structure their language courses around the content of the workbook, but 

can equally select individual sections and activities within the workbook to support and 

complement their existing educational programmes.  In this way, the LBB materials needn’t replace 
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existing tools and programmes, but can help to provide context and specific content to teachers’ 

and trainers’ own portfolio of materials. 

 

In the group, discuss the extent to which the unit content outlined is likely to meet the needs of 

foreign-national prisoners and detainees and prison staff in the context of your working 

environment.  Is it likely to support what is already on offer?  What do you think might be missing?  

Is this content necessarily appropriate to all detention contexts?  Why (not)?   

 

Flashcards 

Imagery is hugely important in learning languages in prison settings, and is as useful for prisoners 

and detainees as for prison staff.  An extensive set of flashcards can be used in training sessions, 

but can also be equally useful in practice; when communicating specific things in a prison setting 

without linguistic resources, imagery can help get messages across and reduce misunderstandings 

and the tension in communication. 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

A total of 125 flashcard images can be used to represent objects, people, activities or instructions 

across a diverse range of topics.  
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In the group, discuss how you could use flashcards inside and outside the classroom setting.  

Could flashcards have practical applications in the prison regime?  Why (not)? If so, how could you 

maximise the application of flashcards?  Do you currently use flashcards?  How can these 

flashcards support current educational and linguistic support?  How well would they be received by 

foreign-national prisoners and detainees?  What about prison staff?  Discuss and explain your 

reasons. 

 

Visual Dialogue Builders 

The workbook itself is illustrated through various comic-strip style dialogues, showing visually the 

interaction between prisoners, detainees and various types of staff.   
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All of these individual comic frames are reproduced without dialogue, allowing an infinite number 

of individualised dialogues to be created and practiced.  This affords a huge amount of flexibility 

and creativity to adapt teaching and training to the unique institutional context.  These are made 

available in full-colour printable A4 format for teachers and trainers to print, cut up and integrate 

into their teaching resources. 

 

In the group, discuss the different ways that you might be able to incorporate these visual dialogue 

builders into teaching and training activities.  What could you do to encourage prisoners and 

detainees to create their own dialogues?  Would it be better to give them dialogues to fit  to 

pictures?  Should they create dialogues for each other?  What about prison staff – how could they 

use this? 

 

ICT-Based Audio Practice Tool 

The words, instructions and phrases are also made available through a digital platform, where 

prison staff, inmates and detainees can proceed through a rich series of language acquisition 

activities, developed to help build up phrases word by word, with audio support to hear how the 

words and phrases should sound in the target language.  Available currently through an online 

platform, the tool is suitable to the growing number of institutions offering restricted internet 

access, whilst also serving the needs of prison staff who can set aside time to listen to the 

material. 

The tool allows the user to focus on 

hearing single words, for example 

objects in the cell, which are 

presented in two languages, along 

with a picture of the item, but it also 

helps the user to acquire full phrases 

– the most important phrases they 

need in the prison context – by 

gradually exposing the user to the 

smaller components of the phrase, 

building up to a full phrase, along 

with appropriate question forms, and 

both its positive and negative 

constructions.   

This repetition of words and phrases as they increase in complexity will help users with both visual 

and audio learning styles, whilst a series of additional practice activities are suitable for those 

with a range of different learning styles. 
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In the group, discuss how you could use this with learners in prison and detention centres, given 

any internet restrictions, and the fact that it translates words and phrases from other languages.  

How might this be different for staff?  This has a clear impact on the ability to work with mono- 

and multi-lingual groups – why, and is there anything you can do to address this? 

 

 

2.4 Methods and approaches 

Each teacher and trainer has their own approaches and methodologies to teaching languages.  In 

fact, the LBB materials were designed to be used flexibly, and to be easily incorporated into 

existing didactic structures.  Nonetheless, it is important to present some of the best practice that 

was experienced through the LBB pilot courses.  This can be perhaps a source of inspiration for 

both new and seasoned language-teaching professionals. 

Methods will be different between the different target groups – foreign-national prisoners may 

respond to different methods than prison staff.  However differences within these groups will also 

be important to consider. 

 

Focus on all four skills 

Whatever methodologies used in an LBB communication course, there should be the opportunity to 

address all four language skills - reading, writing, speaking and listening.  These skills don’t only 

serve their own individual functions, but strengthen the overall retention of knowledge and skills.  

Where learners learn to say a certain word or phrase, this can be supported by encouraging them to 

write this down.  The introduction of authentic texts for reading practice should be encouraged – 

examples can be found on the LBB community platform.  If the teacher/trainer can locate or create 

authentic listening materials, this will also help to support the overall development of 

communication skills. 

 

Using Multiple Intelligences 

The LBB materials are designed to be used within a multiple intelligences framework.  That is, 

teachers and trainers are encouraged to adapt them as much as possible to the various learning 

styles of their diverse learners.  Multiple intelligences are a fascinating way of encourage the 

learning of language and communication, and work well with all target groups.  This is because of 

the diversity of methods used and the way these methods interact with the individual learning 

styles.  Not all methods work with all learners, but by providing a mix of methods across each of the 

learning aims, teachers and trainers will increase the chance that at least some of the learners will 

respond better to some of the methods. The LBB materials are flexible and adaptable.  This means 
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that you can find various approaches to using the materials in existing courses or as standalone 

communication programmes across all of the multiple intelligences. 

 

Language learning tasks can be developed around different types of intelligences. For instance, an 

activity such as that of writing the lyrics of a song implies the use of linguistic and musical 

intelligences. In a role-play where learners may need to express their feelings while being 

considerate of the feelings of others, linguistic, intrapersonal and interpersonal talents are needed. 

In a task where learners need to mime the title of a film for others to guess, the bodily- kinaesthetic 

and interpersonal abilities are brought into play. MIT is an excellent tool to enable teachers to plan 

attractive ways to provide learners with language learning practice. Within this cognitive model, 

language is not seen as limited to a linguistics perspective but encompasses all aspects of 

communication (Richards and Rodgers 2001: 117). The MIT instructional perspective proposes that 

language learning, that is to say, developing learners’ verbal linguistic intelligence in a 

foreign/second language, can be favoured by using a variety of learning tasks which call upon 

diverse intelligences. The teacher offers a choice of tasks, not to teach to specific intelligences but 

to give learners the opportunity of apprehending information in their preferred way, as well as to 

promote the development of their other intelligences. 

Morgan and Fonseca (2004):125-6 

 

To learn more about multiple intelligence theory you should read through the remainder of the 

article by Morgan and Fonseca (2004) in the International Journal of English Studies. 

  Please access the full article here and try to reflect on the following questions: 

 
1. How could prisoners and staff benefit from developing an awareness of their own 

learning styles? 

2. How could a holistic approach to learning positively benefit foreign-national 

prisoners? 

3. What could the benefits be of enhancing foreign-national prisoners’ different 

intelligences through an LBB communication programme?  

4. What impact could multiple intelligence approaches have on the motivation for staff 

and foreign-national prisoners? 

 

 

Here are ways in which the different intelligences might be used to enhance progress and 

engagement in an LBB communication course: 

 

 

https://www.academia.edu/1432522/Multiple_Intelligence_Theory_and_Foreign_Language_Learning_
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Musical-Rhythmic Intelligences 

Some learners are highly perceptive of rhythm, pitch and melody.  Uses of this intelligence may be 

passive, such as playing alpha-wave music in the background to stimulate creative processes, 

highlighting the pauses between thoughts and utterances, slowing down speech, or encouraging 

people to speak with better rhythm.  It can create a better mood amongst learners, boosting 

concentration and cutting out distracting noises from outside.  For prisoner learners it may promote 

a feeling of being away from the prison environment, and promote positive emotional connections 

to learning.  It could also be used actively: 

- Musical production of language: Prisoner learners might find it fun to turn a basic 

dialogue into a rhythmic rap – with a cliché ‘Chicago Bulls’ baseball cap or something 

similar as a prop.  Any music style could be used, depending on the interests and tastes of 

the learners. 

 

- Rhythmic production of language:  The questions “can I make a phone call?” and “can I 

go to the library” have two completely different rhythms, the first having 4 short syllables 

followed by two long syllables”  / -  -  -  -  --- --- / and the second having 5 short syllables, 

1 long syllable, and finishing with 2 short syllables:  / -  -  -  -  -  ---  -  - /.   The rhythm of 

the questions can be tapped out on the table.  There are lots of possible ways a teacher or 

trainer can work with this.  For instance the group could start tapping the whole sentence, 

then the teacher or trainer can write up one of the words of the sentence, and the group 

have to then replace the tapping with the word, i.e. with the question “can I make a phone 

call”, if the teacher or trainer gives the word “phone”, the learners should tap/speak out 

the sentence as: / -  -  -  - phone --- /. 

 

- Choral Repetition:  The main focus of LBB is to promote verbal communication – although 

the other skills are important in strengthening the overall language and communication 

competence – and so accurate pronunciation should be highly regarded.  In practice, if a 

prisoner or a staff member listens to someone speak with limited accuracy, they will 

understand what is being said, and will often unconsciously fill in the gaps in the 

meaning.  If they are speaking to someone who cannot correctly pronounce or articulate 

what they are saying, they are less likely to pay attention or to even try to understand what 

this person is trying to communicate.  Using native speaker teachers and trainers to drill 

sounds and words in a choral fashion with the groups and with individuals is an important 

way to encourage correct pronunciation and effective communication. 

 

Visual-Spatial Intelligences 

Some learners are highly perceptive of form, shape, line, space and colour, can create strong 

mental images, and make strong associations between images, meaning and language.  

Connecting words, phrases and dialogues with visual imagery is a core focus of the LBB tools.  

Here are some ideas for using the LBB materials in a visual-spatial way: 
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- Picture Dialogues: The teacher/trainer can write appropriate dialogues, based on the level 

of the learner and the aim of the lesson.  The LBB visual dialogue builders can be cut up 

and learners can try to find an appropriate set of images to build the dialogue.  Learners 

can then build their own dialogues, according to their level and ability. 

 

- Finding relevant images: The LBB flashcards and picture dictionary can be used by 

learners to identify all of the relevant images (items, people, activities) related to 

particular dialogues, instructions, texts etc.  Once selected by the learners, the 

teacher/trainer can work on the vocabulary based around these images.  

 

- Mixing and matching: Matching words with pictures continue to be the staple of many 

language learning activities for many teachers and trainers.  The LBB workbook provides a 

number of exercises based on picture-vocabulary matching, whilst the flashcards and 

picture dictionary as well as the visual dialogue builders offer extended opportunities for 

teachers and trainers to create their own visual activities. 

 

- Learners’ visual input: Encouraging learner input (identifying the words that they want to 

know), learners might be asked to draw or create visuals themselves, which can provide 

the basis for vocabulary work. 

 

- Using original images: Whilst the LBB materials use exclusively the LBB artwork, teachers 

and trainers may consider – where feasible – to use original images based on the prison 

itself in which the learners are based.  This could be photographs or other images 

authorised by the prison management to help provide clear visual context for learning 

language and communication. 

 

Logical-Mathematical Intelligences 

Some learners are driven by numbers and causal structures, working with patterns and reasoning.  

This may be something that has not been fostered in an educational context, but which they use on 

a daily task basis.  An approach to working with logical-mathematical intelligences may include 

providing a solution and then working backwards to identify the problem, or by creating a puzzle 

which needs to be solved.  This could be integrated into an LBB communication course in the 

following ways: 

- Answers and Questions: Using images, the teacher or trainer can  illustrate a dialogue 

between two people in the prison with a question-answer format.  The answer can be 

given, for example “No you cannot send an email” and the task of the learners would be to 

identify the question leading to this answer, which could be selected from a series of 

options.  To make it more complicated, the learners may have to find the answer 

independently, without multiple choice selections, or the answer could be made more open 

to interpretation: providing the answer “No you cannot”, or simply “No”, the learners can 

generate large lists of questions which would result in a negative answer.  The role of the 
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teacher is then to ensure that these questions – driven by the meaning that the learner 

has attached to them – are correctly formulated, before going on to practice them in 

different ways 

 

- Gaining privileges: Once learners have a good grounding in some of the structures and 

vocabulary concerning rules and regulations in the prison, the teacher or trainer could set 

up an exercise in which learners are shown 4 fictional characters (perhaps using the 

characters from the workbook) and told that 3 of them have earned privileges and 1 of 

them has received a punishment.  The teacher or trainer could write a short text about 

each one, and the learners can then determine which one had received the punishment 

and which ones had earned the privileges.  Any variation on this kind of exercise would 

work to stimulate logical-mathematical intelligences, but need to be very context driven – 

it is impossible to generate universal examples as each prison will have its own systems 

and sets of rules. 

 

 

Bodily-Kinaesthetic Intelligences 

Motor reactions are important in our interactions with the world around us, and all experiences 

have an effect on our “interconnected system of muscles, nerves, bones, tissues, organs and 

internal secretions” (Morgan and Fonseca, 2004:128), and these experiences can be harnessed in 

learning languages and communication.  In an LBB communication course, bodily-kinaesthetic 

intelligences might be used in some of the following ways: 

- Role play and drama: Not all teachers and trainers like using role plays in language 

teaching settings.  They can be artificial and forced.  However the value in getting people 

moving should not be overlooked.  Acting out different professional roles with question and 

answer dialogues can be fun and empowering. 

 

- Games: To work on practicing question and answer formations, learners (if there are 

enough in the group) could be assigned a number of words each, written on individual 

pieces of card.  The teacher or trainer writes or dictates a question (or an answer, 

statement or other utterance) and the learners have to rearrange themselves into the 

correct order, each selecting the most appropriate word from their collection, and standing 

in line to produce the correct answer (or the correct question to the answer that was given, 

or whichever other corresponding utterance the teacher or trainer is trying to practice).  It 

is important not to see games in a childish way – particularly when working with prisoner 

learners – but to encourage and positively reward success, and to get involved yourself. 

 

- Surveys: A simple way of getting people moving is to have them walk around and find out 

information from other learners.  This could be basic personal information, information on 

likes or dislikes, or anything else that the teacher or trainer feels is appropriate to the 

learning aims and the learner group. 
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- Breaking down everything into component sounds: Since the focus of LBB 

communication courses are not explicitly on grammatical structures (although they can be 

fully integrated into full language learning courses if required) there should be a strong 

focus on the production of practical vocal communication.  Producing correct sounds 

requires bodily-kinaesthetic intelligences – the lips, the tongue, the cheeks, the palate, the 

throat and the lungs are all important parts of language production.   It is also a good way 

of encouraging a feeling of success early on.  Learners may get very easily frustrated with 

failure to produce correct language, so tasks need to be success oriented.  A way to 

achieve this could be by working from individual sounds.  For example showing a picture of 

an officer, choral drilling the individual phonetic sounds /ɒ - f ɪ - s ə /, and bringing them 

together to create the word.  This word can then be built into a short phrase such as “Hello 

Officer Smith” or “I am an officer”, which can gradually be built into dialogues. 

 

Interpersonal Intelligences: 

Central to communication is the necessity to understand others and to work cooperatively and 

effectively together as part of a dynamic social process.  Given the huge social, cultural and status 

inequality between prison staff and foreign-national prisoners, and also within and amongst these 

groups, the ability to “harmonize with others, to understand their perspectives and opinions, but 

also to convince others in order to achieve personal objectives” (Morgan and Fonseca, 2004:128) is 

an important aspect to underline in an LBB communication course, where it can “can help foster 

the development of social skills needed to interact and communicate equitably with diverse groups 

of people” (ibid) 

- Group mind-mapping: Group activities can be used to identify what learners want to know 

in the target language.  For example having an answer “Yes, you can” or “No, you can’t” in 

the middle, groups can collectively identify possible questions to these answers. 

 

- Peer teaching: This was a very useful aspect identified in the LBB pilot courses. 

Leadership qualities can be positively utilised here.  There may be some prisoner learners 

who may quickly grasp the target language, and who may have sufficient command of 

other languages spoken within the group.  Giving additional responsibilities to these 

learners – if they wish – to support the learning processes through providing explanations 

or stepping in to assist individuals with their tasks – is a good way of encouraging their 

participation and engagement with the target language. 

 

- Mixed group and pair work: Activities that can be completed and problems that can be 

solved in pairs and small groups helps to foster the interpersonal intelligence in language 

learning.  It is good to encourage work between groups that would normally not have much 

contact – if there is no danger of provoking conflict in a gang-culture.  It is perhaps most 

important when training staff, where individuals of different professional sectors within 

the prison can work together, encouraging understanding of each other’s role in the 
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communication process within the prison, whilst promoting an enhanced cooperation and 

communication culture between and amongst prison staff.  The activities could be based 

on those in the workbook, or on other materials or activities developed by the trainer. 

 

- Chain methods: Chain methods are an effective way of promoting the quick learning of 

vocabulary and phrases.  An example could be: 

Person 1 to Person 2: What is your name? 

Person 2 to Person 1: My name is Jonathan. 

Person 1 to all: His name is Jonathan. 

Person 2 to Person 3: What is your name? 

Person 3 to Person 2: My name is Paolo. 

Person 2 to all: His name is Paolo. 

Person 3 to Person 4: What is your name? … etc 

 

If the teacher or trainer is building dialogues based on communication in the prison 

setting, either using the workbook or being creative with the visual dialogue builders, 

chain methods can be a good way to encourage the practicing of these dialogues in a 

group setting.  The teacher or trainer should always jump in with positive and enthusiastic 

feedback on correct production. 

 

 

Intrapersonal Intelligences 

The ability to connect with oneself, knowing personal capacities and limitations, moods, intentions, 

motivations and desires can help optimise learning and performance. In this way, LBB can be used 

to promote the ‘learning to learn’ competences, but it can also take advantage of learners’ ability 

to work with their feelings, emotions, self-reflection and metacognitive skills.  Focusing on personal 

goals and individual work helps to provide direction to their learning and improve their progress.  

This is quite an abstract intelligence, but somehow underlines the way in which the learning is 

‘sold’ to the learners.  It can be used to focus learners’ attention on the personal reasons and 

benefits of learning to communicate in this setting.  Ways to apply it concretely in an LBB course 

may include the following: 

- Finding emotional connections: Connecting the places in the prison (canteen, cell, 

corridor, workshop, kitchen, exercise yard, etc.) or staff in the prison (officer, social worker, 

doctor, etc.) with personal feelings and emotions such as happy, sad, scared, calm or sick 

could be a way of facilitating an emotional connection with the relevant target language. 

 

- Setting individual homework: As a rule, homework exercises are a great way of 

encouraging prisoner learners to engage with their learning outside of the classroom, 

particularly if courses are run along a regular schedule and with sufficient intensity to 

keep the themes present in their daily lives.  As discussed above in terms of the 

organisation of courses, it is good to provide a set of personal materials for the prisoner 
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learners for this purpose.  Homework is less appropriate for training with prison staff, due 

to time restrictions. 

 

- Personal goal setting and learner input: It is important that learners – both foreign-

national prisoners and staff – indicate their own needs.  This is perhaps easier with staff 

who will be able to articulate their needs in their native language – although a 

teacher/trainer should always insist on staying in the target language as much as 

possible.  For prisoner learners this will be much harder, although some methods can be 

used to encourage this.  With drawing, for example, learners can be presented with a 

theme (for example “I like” or “I don’t like”) purely though visual form.  The teacher draws 

a heart or a smiley face saying “I like” and then draws objects around this, such as a cat, 

or an ice cream, or a book, and saying “I like ice cream”, “I like cats” etc.  Learners can 

then draw what they like, and the teacher can provide the word in spoken and written form.  

This approach can also be used for rules and regulations – once the function associated 

with “you can / I can” and “you cannot / I cannot” is established by the trainer, the 

learners can draw the images associated with what they want to say. 

 

- Encouraging a learning diary: The LBB workbook provides the opportunity to keep a record 

of key words and phrases in learners’ own native languages.  However, where possible, 

each learner should also have the opportunity to write their own notes and reflect on what 

they have learned, identifying how they have been able to use their new communication 

competences in practice, and making notes of words or phrases that they still need.  This 

can be entirely in their own native language – if indeed they are literate at all – and 

doesn’t need to be shared with others, but provides them something to record their own 

experiences, should they wish to do so. 

 

Naturalist Intelligences 

This typically concerns ones connection to the enjoyment of the natural world, but also 

encompasses the ability to identify and relate to artefacts in the immediate environment.  It is 

perhaps the most difficult of the intelligences to focus on in a restrictive prison environment, and 

so may be best suited to prison staff on courses outside of the prison.  However, creative teachers 

and trainers may be able to bring in natural or environmental elements into LBB communication 

courses also in the prison.    

- Natural components of items: When working on the vocabulary relating to the prison, it 

may be possible with some learners to draw upon the natural components of the artefacts 

in question.  Paper comes from trees, keys are made from metals, clothes may be made of 

cotton which is naturally produced. 

 

- Making comparisons with the natural world: With enough creativity, objects and places in 

the prison may be compared with elements of the outside, natural world – trees, rocks, 

vegetables or pieces of fruit – in the same way that clouds sometimes remind us of faces.  
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Whilst this approach was not tried in an LBB piloting, the right teacher, with enough time 

and confidence to present these ideas to their learners, may find something that works. 

 

- Learning outside: More suited to out-of-house staff training seminars (and subject to 

good weather) learning activities can be conducted in the natural environment. 

 

For further practical approaches, there are some interesting materials on the topic of Multiple 

Intelligences in language learning which you are encouraged now to read through. 

  Please have a look at some of the language learning activities discussed at one or more of 

the following websites: 

 http://esl.about.com/od/teachingenglish/a/l_multiple.htm  

 

 https://www.englishclub.com/esl-lesson-plans/EC-multiple-intelligences-revisited.pdf 

 

 http://diversitygroup-

esl.wikispaces.com/Accomodating+Multiple+Intelligences+of+ESL+Students+in+a+Mai

nstream+Classroom   

 

Read through some of these activities and think about how these approaches could be adapted for 

use with the LBB materials. 

 

In the group discuss your ideas about using multiple intelligences in LBB communication 

courses, and in prison education / prison staff training more generally. 

 

http://esl.about.com/od/teachingenglish/a/l_multiple.htm
https://www.englishclub.com/esl-lesson-plans/EC-multiple-intelligences-revisited.pdf
http://diversitygroup-esl.wikispaces.com/Accomodating+Multiple+Intelligences+of+ESL+Students+in+a+Mainstream+Classroom
http://diversitygroup-esl.wikispaces.com/Accomodating+Multiple+Intelligences+of+ESL+Students+in+a+Mainstream+Classroom
http://diversitygroup-esl.wikispaces.com/Accomodating+Multiple+Intelligences+of+ESL+Students+in+a+Mainstream+Classroom
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3  Organising, implementing and evaluating 

Before using the LBB materials it is important that teachers and trainers reflect on some of the 

organisational issues involved, prepare for implementing the materials in practice, and look at 

ways to evaluate their usefulness as a teaching aid.  

 

3.1 Organisational issues 

The experience of the LBB piloting presents the following issues for consideration when planning 

training with prison inmates and with staff.  The points discussed below cannot possibly be seen 

as proscriptive or otherwise instructional.  It is clear that different teachers and trainers will be 

faced with different teaching contexts, situations and restrictions which will largely define the way 

the training is conducted.  However it is important to highlight some of the ‘best practice’ that was 

discovered during the LBB piloting, and we encourage you to try and consider the points discussed 

below, and reflect on how your working context can facilitate this best practice to the best possible 

extent.  The points below may also serve as starting points for your own ideas, and may encourage 

creativity and further development.  This is highly encouraged and we really welcome you to share 

your ideas with the LBB community. 

 

Educational programme or practical communication? 

LBB materials were designed to form part of an educational offer for foreign-national prison 

inmates and the staff working with them.  Indeed, LBB materials can be used as part of an 

educational programme.  For prisoners, LBB materials provide the gap between language learning 

and context which is so desperately needed in prison education.  For staff, professional 

development courses and other in-house training are perfect opportunities to introduce language 

learning for communicating with specific language groups in the prison.   

However, when it comes to organising the delivery of LBB-based courses, teachers and trainers 

might be faced with resistance.  

 

“Why do I want to learn this language?” 

“I’m not staying in this country after I leave prison so what does it help me?” 

“It is my job to keep order, not to communicate with the inmates!” 
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These are some of the responses that LBB teachers and trainers were confronted with.  However 

these need not necessarily present a problem if learning language though LBB can be ‘sold’ to the 

target group in a way that they can see the benefit it has for them. 

For foreign-national prisoners, an LBB course offers them the benefit of being able to communicate 

on a day-to-day basis with those around them.  This is particularly the case for those prisoners 

from minority groups who may have very few, if any, people with whom they can talk.  During the 

piloting of the course, teachers and trainers were faced with resistance initially, but once they 

started getting foreign national prisoners to experience being able to communicate and understand 

very basic things – whether it is words written in an unfamiliar alphabets or short phrases with 

practical meaning and purpose – they would soon start to realise the benefit of this.  Backed up by 

positive reinforcement, learners could again experience the basic human social need to 

communicate.  Make it your strategy to get each learner to experience the success of being able to 

communicate something small – and above all relevant - in the target language, and build upon 

this. 

For staff, problems of resistance are also prevalent.  There are differences between the types of 

staff in the prison and what their needs and expectations are.  Whilst this is a gigantic 

generalisation, the LBB piloting showed that security staff may present a difficult target group to 

convince of the benefits of learning to communicate with foreign-national inmates, since their role 

is primarily to control order and not to ‘support’ or ‘be nice’ to the inmates.  In contrast, social 

workers, healthcare workers and educational staff may more easily perceive the benefits – for them 

and for the inmates they are working with – and be more open to learning.  As with the inmates, it 

is important to ‘sell’ the training in such a way that it meets the direct and immediate needs, and 

once the learners perceive these needs as being met, their interest in learning is reinforced.  To 

give an example, during the LBB piloting in France, a group of security staff, social workers and 

healthcare workers took a course in Bulgarian.  After a few sessions, one of the security staff 

reported that he had given an instruction in Bulgarian to one of the Bulgarian-speaking prisoners.  

Beyond this having the effect of the prisoner understanding the instruction and acting accordingly, 

the staff member reported that the general level of respect and cooperation from this prisoner and 

from his Bulgarian peers increased.  This was direct result of the staff member being able to 

communicate with them, on their level, in their language.  This improved the atmosphere on the 

wing, and had positive impact on this staff member’s work.  At the end of the course almost all 

participants on the LBB staff training course wanted more hours, and more languages. 

So the first issue that teachers and trainers need to deal with is how LBB can be offered, and how 

it can be sold to the participants – and also to the management.  By demonstrating a positive 

practical effect on the day-to-day lives of those involved, rather than presenting it only as an 

educational offer, teachers and trainers may be able to set better foundations for running an 

effective programme. 

 

 
Please reflect on how LBB could be best ‘sold’ to (i) prison management, (ii) staff 

participants, and (iii) detainees, considering the context of your working environment.  

Make notes on your ideas and be prepared to discuss these at the group training. 
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Organising courses for foreign-national prisoners 

The LBB materials can provide a very positive and engaging experience for learners in prison.  They 

need only be used as part of existing educational activities, but can be used as a core 

communication programme for those who are new in the prison or those having practical 

communication difficulties.  Indeed the experience of piloting the LBB materials in different 

European countries showed that by facilitating a feeling of being able to communicate, LBB can 

have a profound effect on an inmate’s engagement with the others, with the regime, and with other 

educational opportunities. 

 

Positive learning environment 

Learning and communication was most successful in a pleasant learning environment.  Basic 

concerns such as the following should be considered when working with LBB materials: 

 clean tables 

 fresh flipchart paper 

 new pens 

 natural light 

 fresh air  

 

Positive training approach 

To foster this positive environment, teachers and trainers need to maintain a positive attitude.  

Whilst this goes without saying for education and learning across all target groups, those trainers 

who piloted LBB found that having a positive attitude to the training and to the learners was 

particularly conducive to stimulating the communication processes which are key to using LBB 

materials.  Successful teachers and trainers were able to do some of the following: 

 Respond positively to every success – what might feel like ‘being patronised’ in your own 

native language actually serves our fundamental need for positive recognition within the 

context of foreign language learning.   

 Be involved as a participant in the communication – this shows a positive attitude to the 

learning process, not just to the teaching process.  Laugh with the participants, try to 

encourage humour – even with complete beginners – through body language, hands, feet and 

images – if they feel they can communicate and understand humour in a foreign language, 

they will feel positive about learning – and you will feel positive about teaching. 

 

Timing and regularity 

Best results were found during the piloting when learning was intensive. With the right approach 

and enough energy and creativity, teachers and trainers piloting LBB materials for a whole day – 4 

hours in the morning and 4 hours in the afternoon, with regular breaks – gave the learners a 

sufficient amount of immersion in the target language.  The learners had good retention of 
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knowledge and enjoyed being able to use this knowledge in practice.  Learning in shorter blocks, for 

example in 90 minute blocks once or twice a week, is seen as less effective for leaning 

communication skills through LBB.  Using LBB as an intensive communication course (or as part of 

an intensive course) is preferable.  This can, of course, be very tiring for both learners and teachers 

or trainers, and so appropriate methodologies need to be put in place to ensure that nobody 

completely loses interest.  

Regularity is also an issue to consider.  Learners were more engaged and participated better in 

LBB-based courses when they knew what to expect, and when to expect it.   

 

Homework and ‘own’ materials 

Giving the learner a copy of materials for them to keep, take back to their cell and take 

responsibility for gives learners a feeling of ownership over their learning.  Whether it is a full 

printed copy of the LBB workbook and the flashcard picture dictionary, or pages of the book printed 

in-house, or photocopies of materials, it is important to collect the materials all together and 

present them as a package for the learners to keep.  Additional blank notebooks may allow literate 

learners to create their own practical ‘personal dictionaries’.  

It also enables them to take ownership of the learning outside of the formal learning environment.  

Setting basic homework exercises such as the picture matching exercises frequently used in the 

LBB book, or – depending on the level of the learner – creating exercises based on the visual 

dialogue builders or the flashcard picture dictionary creates an extension of the classroom based 

learning. 

 

Certification 

LBB is not yet a formally accredited course.  However this does not stop the course from providing 

meaningful certification to those foreign-national prisoners taking part in it.  It is hard to say what 

kind of (if any) educational experiences that some foreign-national prisoners may have, and 

providing even unofficial certification at the end of a course, or even at the end of a module 

(templates can be found as an annex to this guide) can give the learner a sense of positive 

recognition and worth that they may not have previously experienced. 

 

Support from other staff  

The 2011 Directorate General for Education and Culture commissioned review of Prison Education 

and Training in Europe stated that “prison officers should be viewed as key players in encouraging 

prison education” since “they have the potential to motivate prisoners to engage in education as 

they are the people that have most contact time with them” (p13).  This could not be more relevant 

than it is with LBB.  The goal of LBB is to promote communication between foreign-national 

prisoners and the staff who work with them.  As a teacher or trainer who is trying to develop 

practical communication skills with learners in prison, what you are teaching is intended to be 

directly used on a day-to-day basis by your learners in their communication with prison staff.  If the 
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prison staff do not understand the purpose of this training, and are unable or unwilling to support 

and encourage this communication on the wing (i.e. by getting frustrated or even laughing at an 

inmate who is trying to communicate something they have learned) then the prisoner will feel 

unable to utilise their new skills, underlining any previous negative experiences in education and 

causing them to disengage with their learning.  This is counterproductive, and it is imperative that 

staff be aware that they are learning to try and communicate in the prison, and that staff actively 

encourage this communication, providing positive reinforcement wherever possible.  

In fact a way to encourage this support is to have prison staff actively contribute to defining the 

learning goals of LBB.  The LBB materials cover a wide range of vocabulary, phrases and situations 

in prison.  Since the needs of detainees vary considerably across institutions and individuals, there 

can be no one approach to conducting LBB training.  Instead, what the LBB materials offer is a 

clear objective-driven toolkit that teachers and trainers can use to assist them with their own 

lesson planning and implementation.  Teachers and trainers can use the objectives set out in the 

LBB framework ADD LINK HERE, along with the dialogues and training materials, but are 

encouraged to identify language learning objectives based on the relevant local context, with the 

help of the staff who are working with foreign-national prisoners, and to use the materials to help 

detainees create their own dialogues. 

 

 

 

 

 

 

 

 

 

 

 

  Now please read the LBB skills framework for detainees here 

Please try to identify which of these skills you think are most relevant in the context of your prison, 

and which are completely unnecessary or indeed inappropriate.  Are there any skills that you feel 

are missing from the framework? 

1) Identify the relevant 

functions, words and 

phrases required in the 

context 

2) Teach and drill these 

individual phrases using 

various methods 

3) Construct simple 

dialogues and 

exchanges using the 

phrases 

4) Practice dialogues 

and exchanges in a 

controlled environment 

5) Use the exchanges in 

practice with other staff 

in the prison 

6) Feedback from other 

staff on functional 

communication 

difficulties 

http://www.lilama.org/uploads/documents/Language%20Training%20on%20East%20of%20England%20Prisons%20-%20UK.pdf
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1. Please write notes on your decisions, relating them to the working context.  Share 

these on the LBB community platform.  

2. Please write notes on how you feel the organisational issues discussed above would 

be affected by your working context. 

 

Organising courses for prison staff 

The LBB materials can provide the basis of a very useful training for prison staff of all ranks and 

departments, enabling them to communicate better with specific language groups in the prison.  

As with running the course with prison inmates, there are a number of organisational issues to 

contend with, and suggestions for optimising the positive impact of any such training. 

 

Mixed staff groups  

Cross-departmental communication is an issue in all organisations, and prisons are no exception.  

For prison staff to make the most out of any kind of communication training, it is ideal to use mixed 

professional groups – not only security staff, but also social workers, healthcare workers, 

educational staff and others who are involved in the overall support and management of foreign 

national prisoners.  This has multiple benefits.  Firstly the different staff groups get to learn the 

communication needs and difficulties of each other, and can help clarify the important 

communication skills needed in any given context.  Secondly, different professional groups may 

have different attitudes to learning and professional development.  Bringing groups together and 

forcing them to work together reduces some of the challenges caused by professional cultures.  

Thirdly it promotes better communication and understanding between these groups.  They have 

often very different and conflicting mandates when it comes to the day-to-day operations of the 

prison.  By using LBB training as a means to promote inter-departmental teamwork and 

cooperation, you can have a positive effect on the overall working environment and communication 

culture in the prison. 

 

Native speaking trainers 

Whilst this may be an obvious point when it comes to language training, the use of native speakers 

should be underlined.  Unlike the training with the prisoners which focuses on the language around 

them – i.e. a second language, where they will be surrounded by native speakers, the training with 

the staff is likely to focus on the language as a foreign language, and there may be few other 

native speakers than the prisoners with whom they are communicating.  However beyond the need 

to be able to practice communicating with a native speaker of the target language, having a 

trainer with cultural knowledge about the countries in which the target language is spoken may 

provide staff with the opportunity to learn more about the cultural behaviour of these specific 

groups of foreign-national inmates. 
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Training location 

The prison is a very restrictive environment in which to conduct training, not only physically but 

also mentally.  To gain the attention and motivation of staff to learn communication it might not be 

the best thing to organise a training seminar within the confines of the prison itself.  Alternatively, 

as was successfully piloted during the LBB project, it may be possible to find an external venue for 

the training, perhaps somewhere with a complete change of scenery, with opportunities to work 

outside, either in a city or countryside setting.  This is a common approach for teambuilding 

activities and can be successfully used to deliver either intensive of regular long-term training 

seminars for prison staff. 

 

Support from top management 

Absolute commitment for communication training by top management in the prison is essential to 

ensuring a regular, well-attended training seminar.  It is as important to ‘sell’ the idea to top 

prison management as it is to ‘sell’ it to the target groups involved.  Having a clear view of how an 

LBB language training seminar will meet the needs and demands of the prison management will 

be critical to acquiring this support and commitment.  Furthermore, if top management place a 

strong value on communication skills and can encourage the development of communication skills 

as part of their strategic human resource management, integrating it into staff appraisals and 

performance management systems, then staff may feel they have something professional to gain 

from taking part in communication courses.  Of course, a teacher or trainer may have little 

influence over the performance goals within the prison’s human resource management, but it 

might be worthwhile identifying any synergies between existing performance goals and the 

expected impacts of LBB communication courses as a strategy for introducing and promoting such 

opportunities internally.  This will depend on the management structure of the individual prison, 

and the relative influence of those in favour of LBB communication courses – in some contexts it 

will be easier to lobby for support than in others. 

 

 
Please write notes on how you feel the organisational issues discussed above would be 

affected by your working context. 
 

 

In groups please discuss ways of enhancing the organisation of language and communication 

training for both foreign-national detainees and for staff.  Please consider the different 

opportunities and challenges that you may face.  How can you deal with these?  How can courses 

be ‘sold’ convincingly to the various stakeholders in the prison.  Present your ideas to the group. 
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3.2 Implementing LBB  

The LBB materials can be used to provide context to existing educational language programmes, or 

they can be used independently as the basis of a communication course.  If teachers and trainers 

wish to run a prison communication course with foreign-national inmates or with prison staff, then 

the LBB workbook provides a good structure for addressing this.  As with the methods above, 

teachers and trainers will wish to adapt the structure according to the needs and levels of the 

learners, but the following outline provides a basic overview of a course plan, with some possible 

approaches to the training.  To begin with, it is important to cover points relating to the European 

Framework and to alphabetisation. 

 

The European Reference Framework for Languages 

LBB materials are designed to be used flexibly and adaptably across A1-B2 levels.  A learner who is 

already proficient in the general language may lack the specific terminology required to get by in 

the prison environment, and so the materials can be used to support learners at higher levels.  

However, it is generally assumed that most learners taking part in LBB communication courses will 

be of lower levels, and so teachers and trainers should always bear in mind the A1 and A2 level 

descriptors under the European Reference Framework for Languages, adapted to the context of the 

prison environment, and valid for both target groups: 

 

 A1 A2 

Listening I can understand familiar words and very basic 

phrases concerning myself, staff in the prison and 

immediate concrete surroundings when people 

speak slowly and clearly. 

I can understand phrases and the highest 

frequency vocabulary related to areas of most 

immediate personal relevance (e.g. very basic 

personal information, items in the prison, rooms 

and locations in the prison, daily routines and 

activities). I can catch the main point in short, 

clear, simple messages and announcements. 

Reading I can understand familiar names, words, rules, 

instructions and very simple sentences, for 

example on notices and posters or in booklets. 

I can read very short, simple texts. I can find 

specific, predictable information in simple 

everyday material such as rules, instructions and 

schedules and I can understand short simple 

personal letters. I can understand basic forms 

such as may be required to arrange visits, legal 

counsel etc. 

Spoken 

Interaction 

I can interact in a simple way provided the other 

person is prepared to repeat or rephrase things at 

a slower rate of speech and help me formulate 

what I'm trying to say. I can ask and answer 

simple questions in areas of immediate need or 

on very familiar topics. 

I can communicate in simple and routine tasks 

requiring a simple and direct exchange of 

information on familiar topics and activities. I can 

handle very short social exchanges, even though I 

can't usually understand enough to keep the 

conversation going myself. 
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Spoken 

Production 

I can use simple phrases and sentences to 

describe the prison cell and other areas of the 

prison, inmates and key staff in the prison. 

I can use a series of phrases and sentences to 

describe in simple terms the people around me, 

including prison staff. I can describe in simple 

terms living conditions, and can ask basic 

questions to meet my immediate needs. 

Writing FOR DETAINEES: I can fill in forms with personal 

details, for example entering my name, nationality 

and address. 

 

FOR STAFF: I can fill in forms with important 

details and information for the detainee. 

FOR DETAINEES: I can write short, simple notes 

and messages. I can write a very simple personal 

letter, for example requesting something from the 

authorities. 

 

FOR STAFF: I can write short, simple notes and 

messages. I can write a very simple personal 

letter, for example providing official information 

or responding to a request, 

 

A course plan should consider how to address the points raised above.  In addition, more specific 

communication functions may be necessary, such as those listed in the LBB skills framework for 

detainees or the LBB skills framework for staff, which can be agreed upon – and further developed 

– in collaboration with prison staff and administration to ensure maximum coherence and 

compatibility to local communication conditions. 

 

Alphabetisation 

For some learners the target language will be in a different alphabetic script completely.  Many 

others may be illiterate in their native language.  Given this it may often be necessary to begin any 

language or communication course with basic alphabetisation.  The LBB materials do not address 

alphabetisation since there are already many existing tools and materials available for working on 

this topic.  Nonetheless, this can be done in combination with learning sounds and words, which 

can be supported by the visual elements of the LBB materials – for example using images of prison 

staff, learning their titles (officer, social worker, doctor, etc.) in combination with learning how 

these words are made up of individual sounds, and how these individual sounds relate to the 

alphabet. 

 

An example course plan based on the LBB materials 

The following plan enables a sequential and structured approach to teaching communication using 

the LBB materials, either to prisoners or to staff.  The workbook complements this structure and 

provides a foundation for planning and delivering individual classes, and can provide inspiration 

for content. 

Not all parts of the course will be relevant to the learner, and so the teacher or trainer should have 

the discretion to adapt the course accordingly.  The fifth section on ‘what next’ covers material 

relevant to preparing for the outside world, some of which may be more suitable for higher levels, or 

will be more useful for some groups of prison staff, although there is nothing preventing the 

language being reduced down to the bare essentials when working with lower level groups. 
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1. People, Identity and Nationality 

1.1. Introduction - key people in the prison – detainee, officer etc 

1.2. Introducing yourself 

1.3. Saying where you are from and what language you speak 

1.4. Filling out basic forms 

1.5. Understanding basic phrases 

1.6. Identifying basic personal items in the prison 

1.7. Rules – knowing what is permitted and not-permitted 

1.8. Expanding on key people in prison 

1.9. Introduction to making and receiving spoken requests with “please” and “thank you” 

2.  Your Space 

2.1. Introduction - the cell and items in the cell 

2.2. Identifying other places in the prison 

2.3. Everyday individual activities and routines 

2.4. Describing the cell and basic living situation 

2.5. Items and furniture in the cell 

2.6. Rules – knowing what activities you can and cannot do in relation to ‘your space’. 

3. Health, Religion and Culture 

3.1. Introduction – the human body 

3.2. Describing illnesses and ailments and being able to declare emergencies  

3.3. Making requests - seeing a member of staff (i.e. a doctor) 

3.4. Understanding basic medical phrases 

3.5. Informing of your religion, talking about religion and culture 

3.6. Making requests – receiving items (i.e. religious texts)  

3.7. Expressing dietary requirements (i.e. for religious purposes, fasting etc.) 

4 – Living Together  

4.1. Introduction – review of activities in the prison 

4.2. Rules - knowing what activities you can and cannot do in relation to general activities 

4.3. Taking about jobs in the prison 

4.4. Talking about vocational training and future job opportunities 

4.5. Talking about general education and skills 

4.6. Talking about earning money 

4.7. Making requests – contacting the outside world 

4.8. Rules – specific rules and regulations of the prison 

4.9. Communicating information about sanctions and privileges  

5 – What’s Next? 

5.1. Introduction – the usage of the word ‘release’ 

5.2. Understanding information for preparing for release 
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5.3. Asking questions about release 

5.4. Legal things to consider after release (deportation, extradition, electronic tags etc.) 

5.5. Practical things to consider after release (accommodation, family, work, education etc.) 

5.6. Discussing accommodation possibilities  

5.7. Jobs and job interviews 

5.8. Certificates and qualifications 

5.9. Talking about deportation 

 

3.3 Designing lesson plans 

At this point in the course, you are encouraged to think about specific lesson plans.  Armed with the 

LBB workbook, the additional resource material and other tools in your own arsenal of teaching 

materials, and considering the methods discussed above – particularly regarding the focus on 

questions and answers and the exploitation of multiple intelligence approaches – how could you 

plan one of these lessons? 

From the perspective of this training course there are no restrictions on time or resources; this 

largely depends on the context of your working environment.   

 
Please choose one of the sessions above.  Consult the material in the workbook.  Plan a 

lesson – according to how long or intensive you think would be most suitable to your 

learners, and according to whether you will work with prison staff or with foreign-

national detainees.  You can use the template below for inspiration, but feel free to use 

your own creativity and experience to develop an approach that would suit your teaching 

practice best. 

 

 

Time Aim Procedure Skills (R,W,S,L) 
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Present a summary of your lesson plan to the group.  Make notes on the other lesson plans 

presented by your colleagues in the course. Afterwards discuss in the group the strengths and 

weaknesses of these plans.  What did you like?  What did you not like?  What is new for you? What 

could you take away and use in your own practice?  How could you develop these further? 

 

 

3.4 Evaluating LBB Tools – Predictive vs. Retrospective Evaluation 

Ellis (1997) discusses the process of evaluating teaching material.  He sees two types of 

evaluation, predictive and retrospective: 

 

Teachers are often faced with the task of choosing what teaching materials to use. In effect, they 

are required to carry out a predictive evaluation of the materials available to them in order to 

determine which are best suited to their purposes. Then, once they have used the materials, they 

may feel the need to undertake a further evaluation to determine whether the materials have 

'worked' for them. This constitutes a retrospective evaluation.  

 Ellis, 1997:36 

Predictive Evaluation  

For predictive evaluation, questions may relate to topics such as 

 presentation/attractiveness  

 structure of the materials, organisation/accuracy of material  

 appropriateness for the target audience  

 language level  

 nature and complexity of tasks  

 assessment possibilities 

 

 

 
Write a short predictive evaluation of the materials, taking into consideration the 

context that you are working in.  Try to do this for both foreign-national prisoners or 

detainees and prison staff (mixed professional group). 

 

Retrospective Evaluation  

For a more retrospective evaluation, Ellis (1997) suggests looking at the specific tasks that you 

conduct with your target group.  The task, he argues “can be described in terms of its objective(s), 
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the input it provides, conditions, procedures, and the intended outcomes of the task” (Ellis, 

1997:38), and he puts forward the following framework for planning the evaluation: 

 

Question Choices 

1. Purpose (Why?) a. The task is evaluated to determine whether it has met its 

objectives (i.e. an objectives model evaluation). 

b. The task is evaluated with a view to discovering how it 

can be improved (i.e. a development model evaluation). 

2. Audience (Who for?) a. The teacher conducts the evaluation for him/herself. 

b. The teacher conducts the evaluation with a view to 

sharing the results with other teachers 

3. Evaluator (Who?) a. The teacher teaching the task. 

b. An outsider (e.g. another teacher). 

4. Content (What?) a. Student-based evaluation (i.e. students’ attitudes 

towards and opinions about the task are investigated). 

b. Response-based evaluation (i.e. the extent to which any 

learning or skill/strategy development has occurred) is 

investigated 

c. Learning-based evaluation (i.e. the extent to which any 

learning or skill/strategy development has occurred) is 

investigated. 

5. Method (How?) a. Using documentary information (e.g. a written product of 

the task). 

b. Using tests (e.g. a vocabulary test). 

c. Using observation (i.e. observing/recording the students 

while they perform the task). 

d. Self-report (e.g. a questionnaire to elicit the students’ 

attitudes). 

6. Timing (When?) a. Before the task is taught (i.e. to collect baseline 

information). 

b. During the task (formative). 

c. After the task has been completed (summative): 

i. immediately after 

ii. after a period of time. 

Adapted from Ellis, 1997:39 

 

The benefits of this approach may include being able to highlight how a particular task works with 

a particular group of learners, but it can also indicate any weaknesses in the task, thus prompting 

the teacher to take steps to improve it. 
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If you are able to use samples of the LBB tools in your classes – either with foreign-

national prisoners and detainees or with prison staff, you should try out a retrospective 

evaluation, using one or two tasks as a basis for your analysis.   

If you are currently unable to implement these tools in your teaching, try to imagine a 

scenario where you are using them, and write an evaluation of what might happen, 

based on your experience – how might a retrospective evaluation look like in your 

working context? 

If possible, please try to complete this before the residential training, so as to 

prepare for a detailed evaluation round. 

 

 

3.5 Evaluation and Assessment of Learning Outcomes 

It is useful to be able to demonstrate and validate the acquisition of learning.  This can be 

beneficial to the prisoner learner in that it provides formalised positive recognition and thus having 

a strong psycho-social value.  It can also be beneficial to the staff learner if the learning outcomes 

are valued and rewarded by their management. 

 

Setting Evaluation Criteria  

Given that each prison will have different needs and different working contexts it is inappropriate 

to develop any universal evaluation system for either prisoner learners or staff.  Instead, the LBB 

project developed an adaptable evaluation system for both target groups.  It gives teachers and 

trainers the possibility to set (in collaboration with prison staff and management) the specific 

functional competences required. 

Using the Excel spreadsheet template (see figure 3.2) Under each unit of the course, the teacher or 

trainer can use the following form to list the intended learning outcomes.  From these learning 

outcomes, the teacher or trainer can identify which are relevant for each individual learner by 

putting an X into the corresponding cell in the blue column.  In the grey columns, the teacher or 

trainer can type in an X in each line, according to the extent to which the skill has been fulfilled 

(see figure 3.1). 

Figure 3.1. – Assessment Key 

 

 

 

 

BASIC FUNCTIONAL INDEPENDENT

Attempts to accomplish the 

task, but struggles when 

using linguistic resources 

alone

Can accomplish the task and 

achieve the intended 

outcome using linguistic 

resources with additional 

support

Can accomplish the task and 

achieve the intended 

outcome based on 

independent linguistic 

resources.

ASSESSMENT KEY
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Figure 3.2. Screenshot of the assessment spreadsheet 

 

In addition to the unit-pages there is an assessment card, in which all data is collected from the 

unit pages, is calculated and presented in the form of an assessment overview and certificate, 

shown in figure 3.3 on the next page. 

 

Figure 3.3. Assessment Card  
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x x

x x

x x

x x

x x

x x

x x

x x

x x

x x

Find out where the detainee comes from

Inform the detainee which personal items are (not) permitted in the facility

Ask the detainee to complete a form

(A)         SUB TOTALS

(B)         TOTAL SCORE FOR UNIT 20

…

…

…

UNIT OUTCOME FUNCTIONAL

I CAN:

Find out what language the detainee speaks

Identify a range of professions in the facility

Understand when a detainee expresses gratitude and respond appropriately

Use affirmative and negative statements: “yes” and “no”

Use terms of politeness such as “please” and “thank you”

…

Introduce myself appropriately

Find out the detainee’s name and basic personal information
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Setting formative evaluative criteria 

The above method helps in setting and working towards formative evaluation criteria.  This is 

particularly useful with prisoner learners, as you can set short-term, realistic goals and 

immediately show progress.  Depending on the length of the course, the teacher or trainer can 

produce regular evaluation updates, enabling the learner to chart their progress.  At the end of the 

course, all progress assessments can be combined and issued along with a certificate of 

attendance. 

 

Assessing informal competence development 

Beyond developing communication skills, and LBB communication course is likely to result in the 

development of other informal competences. 

Informal competences may include things such as: 

  Self-control and motivation 

 Intercultural competences 

 Team work 

 Communication skills 

 Earning respect 

 Many others 

These skills can be focused on through LBB communication courses.  Creating methods for building 

these skills, identifying clear learning goals and ways to transfer these skills to learners is 

something that any teacher or trainer can do.   

Good examples of programmes which set to develop informal competences include the EU-funded 

project Hattrick (see www.hattrick-project.eu) or the EU-funded project RIVER (www.river-

project.eu). 

A good tool for assessing informal competences is the LEVEL5 system – a product of a series of 

European-funded projects, owned by the European REVEAL network. 

 

 Now please quickly read through the materials from the websites above and from the LEVEL5 

manual here 

Once you have a good idea about what informal competence validation is, you should try to make 

notes about the type of informal competences that might be developed through an LBB 

communication course, for both prisoner learners and for prison staff. 

 

http://www.hattrick-project.eu/
http://www.river-project.eu/
http://www.river-project.eu/
http://www.reveal-eu.org/uploads/media/REVEAL_LEVEL5_Manual.pdf
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In groups please share your ideas about informal competence development, and how LBB courses 

might provide added value in this sense.  How could you go about evaluating and validating 

informal competences?  What impact would that have on the learners? 
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4  Going Forward 

LBB has been designed and developed in order to be flexible and adaptable and to be further 

developed in the future.  In this final, short module you will be introduced to some complementary 

materials that you will be able to use in combination with the LBB materials, and see ways that 

have been built into the programme to help you move forward with communication training in 

prisons in Europe. 

 

4.1. Identification of further resources  

The first resource that you should be familiar with is the Prison Translator.  The Prison Translator 

was one of the key inspiring concepts behind LBB.  It is a co-production between the European 

Prison Education Association and the Prisons Canton Zurich (PCZ) that primarily intends to simplify 

communication between prison staff and arrested persons.  

The Prison Translator provides direct translations between 21 different languages on a large 

number of topics, and in far more detail than could be included in the LBB materials.  The LBB 

materials served to provide a didactic tool that could be used in collaboration with the Prion 

Translator, and teachers and trainers are encouraged to use the material in the Prison Translator to 

provide more depth and substance to their lessons. 

 The Prison Translator can be accessed here. 

The second very relevant resource is The English Nexus Offender Learning Project, co-funded by the 

European Integration Fund via the Home Office and the Bell Foundation.  It aims to address the 

communication needs of ‘foreign nationals’ and other people in prison with limited English 

proficiency, and facilitate their access to  qualifications, support, and programmes inside prison 

designed to tackle mental health problems, addiction and other factors that lead to reoffending.  

The project produced materials designed to meet the real-life needs of ESOL (English for Speakers 

of other Languages) prisoners, and providing specialised teacher training and networking 

opportunities. The materials combine the acquisition of English language skills with the skills and 

understanding required to survive in prison, access training and offender behaviour management 

programmes, and participate in society and the workplace upon release. The resources were 

intended to help to raise standards in teaching and learning across prisons in the UK for this 

under-represented cohort of learners, and in doing so, impact positively on social inclusion and 

cohesion (inside and outside prison) and make an important rehabilitative contribution. They 

comprise sets of teacher's notes and activity sheets for learners, audio and video resources, self-

access workbooks and online continuing professional development modules for teachers. 

 The project information and materials can be accessed here. 

 

http://www.prisontranslator.eu/
https://esol.britishcouncil.org/content/teachers/teaching-english-for-work/offender-learning
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In groups please share your ideas about how to integrate LBB and other tools in a way to maximise 

the effectiveness of communication training in prisons. 

 

4.2. Developing your own resources 

Localised Resources 

Once you have a framework for communication training in the prison context, you are at liberty to 

create your own materials based on the context that you work in.  If you are able to use 

photographic material from the specific areas and activities that take place in your own working 

context, you can integrate these into your courses to provide added-value to course implementation 

at a local level. 

Sharing Resources 

In addition to this, you are encouraged to share any new material that you might create through 

your own teaching.  This can be shared on the LBB Community Platform. 

New languages using LBBx 

The current workbook is available in English, French, German, Dutch and Bulgarian (Cyrillic Text).  

However, every word, sentence and exercise in the workbook is also coded in LBBx, with a 

translation system that enables teachers (or indeed multilingual prisoner learners) to translate the 

material into additional languages.  These can be sent back to an international LBB representative 

(the original 6 partners or the EPEA) who can organise with you a way of re-producing the 

workbook, either in digital or in full printed form. 

Whilst these future productions will need to be financed either through European, local or private 

funds, it will be necessary that all final language versions be made freely available in digital form 

for anybody to access.  

 

4.3. Prisoner-learner involvement 

As discussed in the section on ‘Peer-Teaching’ in module 2, it is highly encouraged to involve 

prisoner learners in the teaching process.  This could involve engaging cooperative and bi-, or 

multi-lingual prisoner learners as teaching assistants, or involving them in translating materials 

into new languages (see 4.2. above).  Evidence from the piloting in Bulgaria indicated a significant 

potential for teachers and trainers to adapt part of this teacher training course (particularly 

elements of modules 2 and 3) to actually train certain prisoner learners – those who match any 

given criteria that you may wish to set - as communication teachers. 
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  Conclusions and Reflections 

Now you have completed the course, you will be aware of – and truly understand- the problems 

surrounding communication with foreign-national detainees – including the role of prison staff in 

this process, and should feel motivated to initiate positive change in this area through education 

and training. 

The level of education and training currently available in prisons – to both foreign nationals and 

also to staff – is highly variable, and both the provision and quality of this training needs to be 

addressed.  Communication courses can be ‘sold’ to the different stakeholders when it can be 

demonstrated how the course – and how its impact can have positive benefits on the day-to-day 

experience, as well as the long-term effectiveness of the prison, for all involved. 

Having looked in-depth at the LBB tools available, you are familiar with their potential application 

in various working contexts, and should be comfortable with using the materials using a range of 

teaching approaches and didactic methods.  You may have developed new perspectives on your 

own teaching, having identified new opportunities to enhance involvement and satisfaction from 

the learning process.  You have learnt how to use assessment and evaluation tools to set learning 

criteria and monitor the development of communication competences across both prisoner-learners 

and prison staff.  

You will also have developed and practiced more transferrable educational skills, including in the 

adaptation and evaluation of learning material and practices, as well as generated possible ideas 

of how a communication course could foster other informal competences.  

You are now prepared not only to use LBB tools in your training and education with prisoner-

learners and prison staff, but also to further develop them, and integrate them into other materials 

that are available. 

We hope that this course has been interesting and valuable to your work, and that you are able to 

make positive changes not only to your language and communication courses, but to the whole 

communication culture within the prison.  We look forward to hearing more from you about your 

experiences and reflections. 
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 Annexes 

 

 Annex 1 – Possible Assessment Questions 

A series of assessment questions have been developed that can be used by training centres to 

engage course participants in more written work.  The training centre can select as few or as many 

from amongst these suggested questions as they feel is appropriate, according to their own 

accreditation or participation criteria. 

 

Task A: Identifying the specific conditions of and rationale for delivering language acquisition to foreign 

nationals in detention   

 

The government department responsible for prison education in your country has asked you to conduct a 

review on language learning demands for foreign national detainees (FNDs). 

 

Prepare a group presentation OR prepare a written report for the respective authority.  You may discuss the 

situation in your country or in another European country.  Please pay attention to refer to the following 

points: 

 

 The different conditions for the detention of FNDs 

 The range of difficulties faced by FNDs 

 The comparative needs of FNDs and non-FNDs 

 Identification of what, if anything, could be improved to support FNS in education, and why 

 

[OR] 

 

The government department responsible for the prison system in your country has asked you to conduct a 

review on the demands for communication training for prison staff working with for foreign national 

detainees (FNDs). 

 

Prepare a group presentation OR prepare a written report for the respective authority.  You may discuss the 

situation in your country or in another European country.  Please pay attention to refer to the following 

points: 

 

 The different conditions for the detention of FNDs 

 The range of challenges presented by FNDs 

 The range of professional functions in the prison 

 Identification of what, if anything, could be improved to support prison staff in their communication 

with FNDs, and why. 

 

 

Task B: Identifying effective training approaches and tools for delivering language acquisition to foreign 

nationals in detention. 

 

A European group of prison educators want to learn how languages are being taught to foreign national 

detainees in your country.  Please provide an overview of the language learning provision in your institution, 

and identify where LBB tools and materials could be used to support your activities. 
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Task C: Identify the problems for delivering language acquisition to foreign nationals in detention, 

including trainer status, language barriers, abilities and experiences of learners, and how they might be 

resolved 

 

Recent changes in legislation in your country have led in the development of a new combined detention 

facility housing a mix of foreign national remand prisoners, convicted foreign national prisoners and 

immigration detainees.   

 

The prison administrator has asked you to prepare a document outlining the problems that could be faced by 

teachers and trainers delivering language acquisition to foreign nationals in this environment, and how 

these could be resolved. 

 

Prepare this document for the prison administrator.  You should include issues such as trainer status, 

language barriers and abilities and experiences of learners, and provide creative solutions for addressing 

these concerns. 

 

Task D: Explore the interpersonal and group issues relating to delivering language acquisition to foreign 

nationals in detention, especially staff-trainee relations and single versus multilingual groups 

 

You work as an external expert in prison education, and are currently working with a prison in Latin America, 

helping them to establish a strong language education department to deal with growing numbers of 

international prisoners.  As part of a report to the institution, you want to provide them advice on 

interpersonal and group issues relating to language and communication training with foreign national 

detainees (FNDs). 

 

Please deliver a presentation OR compile a report for the institution, outlining your experience and advice on 

staff-trainee relations, and making suggestions on dealing with single- and multilingual groups. 

 

Task E: Identify how to use and adapt LBB language acquisition material in course and lesson planning 

 

Concentrating on one target group – either Foreign National Detainees OR Prison Staff working with FNDs: 

 

(1) Please create a plan for a 4 week communication course, outlining how the LBB materials could be 

used in your context, giving justifications for your planning, and identifying any problems that you 

might encounter.  

 

(2) Indicate how you may be able to encourage learners and others in the prison to make practical use 

of LBB tools between training sessions, paying attention to institutional context. 

 

Task F: Identify the barriers to the full participation and comprehension of the detainees and how these 

might be overcome 

 

What might prevent a foreign national detainee from being able to fully participate in language learning?  

Provide examples of how this might be overcome in the context your teaching and training environment. 

 

[OR] 

 

How might comprehension problems provide challenges to prison staff learning language and 

communication skills?  What other barriers could prison staff face?  Provide examples of how these might be 

overcome in the context your teaching and training environment. 
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Task G: Reflect on and evaluate LBB language acquisition activities in practice 

 

You have been asked by LBB developers to evaluate the materials available.  They have specifically 

requested to see how the materials might be used in practice with different target groups, and for a 

qualitative evaluation from the perspective of teachers and trainers. 

 

Please compare the practical application of the materials as learning materials for use with Foreign 

National Detainees and as professional development tools for use with Prison Staff working with FNDs, 

considering the needs and challenges of the respective target groups.  

 

Conclude with a personal evaluation of the materials, supporting your arguments with experience and 

context-based examples, and explaining how you might use the LBB materials to enhance your teaching in 

the future. 

 

Task H: Outline possible new approaches and strategies for implanting the LBB training programme and 

identify how these might improve current practice in language learning to detailed foreign nationals 

 

New policy in your institution stresses the importance of communication between prison staff and foreign 

national detainees, and prison administration want to introduce new training opportunities to promote 

better communication.  You have been tasked with over-hauling the current training provision, focusing on 

building synergy between the learning content of the two target groups. 

 

Write a detailed concept document outlining how you would go about setting up a programme, using the LBB 

materials and/or other approaches.  Keep in mind the practical context of your institution, the needs and 

challenges of the respective target groups, and provide justifications for your decisions and opinions. 

 

 

 


